	Title of Unit
	Canada’s Natural Resources
	Grade Level
	5

	Curriculum Area
	Social Studies
	Time Frame
	Ongoing throughout school year

	Developed By
	

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	Social Studies

RW5.1 Explain the importance of sustainable management of the environment to Canada’s future. 
DR5.1 Analyze the historic and contemporary relationship of people to land in Canada. 
DR5.2 Assess the impact of the environment on the lives of people living in Canada.

English Language Arts

CC5.2 Demonstrate a variety of ways to communicate understanding and response including illustrated reports, dramatizations, 

           posters, timelines, multimedia presentations, and summary charts.  


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	· How do landforms, bodies of water and natural resources affect the quality of life in Canada?

· How are natural resources used, exchanged and conserved in Canada?

· In what ways do natural resources and the physical geography of a region determine the establishment of communities?


	Students will …
· explore Canada, from historical, cultural, geographic, and contemporary societal perspectives.

· explore the diverse geography of Canada, including the deeply rooted connections of people to the land

· explore diverse approaches to the use and settlement of the land, and begin to develop an understanding of the cultural, and physical geographic features of Canada. 



	
	Misconceptions

	
	(Optional)

	
	

	Knowledge

Students will know…
	Skills

Students will be able to…

	· the difference between renewable resources (e.g., forests, fish, water) and non-renewable resources (e.g., oil, minerals).

· the geographical regions of Canada and features that describe each of these regions

· the variety and abundance of natural resources in Canada

· how Canadians use, conserve, and trade natural resources

· how to explain why various natural resources are important to Canada

· the role that natural resources played in the settlement of communities and in the sustainability of these communities.


	· Undertake an inquiry investigating the relationship between Canada’s physical geographic features and the population distribution.
· Describe how population distribution in Canada is related to climate, resources, and topographical features.
· Explain how different traditional worldviews of Earth affect the use of resources in Canada (e.g., Aboriginal and European attitudes toward ownership, Treaties, Crown land, homesteads, and the seigniorial system).

· List the possible consequences of non-sustainable practices related to the use of resources (e.g., lack of resources for future generations, endangered species, and climate change).

· Taking one resource as an example, illustrate how resource use and the extraction process of the resource affects the environment (e.g., forests, tar sands, coal, uranium, potash).

· Predict which industries will be of future significance in Canada using factual information, statistics, and other data to support your prediction.

· Give examples of possible changes in Canada’s principal industries (e.g., large agricultural companies replacing family farms; the importance of technological industries).

· Speculate upon how contrasting worldviews toward the natural environment may affect the use of resources.

	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	St. Louis Spotlight  is a new school informational series that helps St. Louis students stay informed about issues of importance to our country. St. Louis Spotlight is preparing to do a series of editions on Canada’s natural resources. They are inviting students to audition for a chance to join their production team. 

To prepare for your audition you will need to create a multimedia presentation (i.e photo story, power point presentation, comic life, etc) that addresses the following questions:

· Select one of Canada’s natural resources and do some background research on the following:

· Is this resource renewable or non-renewable? How do we use this natural resource? Why is this natural resource important to our quality of life?

· Is this resource something that other countries want to purchase? If so, how do we benefit from selling this resource? What are some issues about selling this resource?

· What environmental concerns are associated with gathering and using this resource? How are these concerns being addressed?

· Select a Canadian community where the resource is prevalent as the focus for the following questions:
· How did the resource impact the beginning of the community?

· How does the development of the resource impact the ability of the community to thrive? 

· What are the implications of resource development and use on the future of this community?

Your presentation should organize and share information in ways that prompt viewers to think critically about how Canadians use, exchange and conserve natural resources. 


	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?

UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?

EVALUATING: Can the students justify a stand or decision?

CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	              
              Level

Criteria               
4
Excelling

3
Achieving

2
Beginning to Achieve
1
Not yet Achieving
Insufficient / Blank *
RW5.1 
Explain the importance of sustainable management of the environment to Canada’s future
Provides pertinent information about the sustainable management of environment

Makes insightful connection to Canada’s future

Provides relevant information about the sustainable management of environment

Makes meaningful connection to Canada’s future

Provides appropriate information about the sustainable management of environment

Makes simplistic connections to Canada’s future

Provides trivial information about the sustainable management of environment

Makes vague and/or unrelated connections to Canada’s future

No score is awarded because there is insufficient evidence of student performance based on the requirements of the assessment task.

DR5.1  
Analyze the historic and contemporary relationship of people to land in Canada
Provides perceptive analysis of historical and contemporary relationships of people to the land

Provides logical analysis of historical and contemporary relationships of people to the land

Provides basic analysis of historical and contemporary relationships of people to the land

Provides superficial analysis of historical and contemporary relationships of people to the land

No score is awarded because there is insufficient evidence of student performance based on the requirements of the assessment task.

DR5.2 
 Assess the impact of the environment on the lives of people living in Canada.
Provides comprehensive assessment of environmental impact on people

Provides thorough assessment of environmental impact on people

Provides partial assessment of environmental impact on people

Provides inadequate assessment of environmental impact on people

No score is awarded because there is insufficient evidence of student performance based on the requirements of the assessment task.

CC5.2 
Communicates Information

Communicates information in a compelling manner to engage the audience.

Communicates information in a purposeful manner to interest the audience.

Communicates information in a straight-forward manner that generally holds the attention of the audience.

Communicates information in an ineffective manner that does little to sustain attention of the audience.

No score is awarded because there is insufficient evidence of student performance based on the requirements of the assessment task.



	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation
	Observation
	Product

	· One on one chats
· Exit cards


	· Anecdotal records
· Checklists


	· End of section activities
· Response journal

· Performance task completion



	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	· Students are headed toward completion of the performance task.
· Outcomes will be posted in classroom
· Essential Questions posted in classroom



	How will you hook students at the beginning of the unit? (motivational set)

	· Teacher will show a photo story about the regions of Canada showing past and present pictures of the same areas in order to engage the students.


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	Student text (ST) and Teacher Guide (TG): Voices of Canada – People, Places, and Possibilities
At different times throughout the study of natural resources the teacher will show students examples of different types of multi-media presentations (photo story, power point, comic life).
Atlantic Region – ST pgs. 38-47; Topics: What affects Quality of life in the Atlantic region? Why did people settle in the Atlantic region? Why did Europeans come to the Atlantic region? (DR 5.1, DR 5.2)
· Students will create vocabulary riddles using vocabulary from the chapter that is unfamiliar or challenging for them. For each word, students will write down some key ideas as clues. They will give a riddle to a classmate to guess using only one clue at a time. (CC 5.2)
Great Lakes-St. Lawrence Lowlands – ST pgs. 68- 74 Topics: What affects quality of life in the Great Lakes-St. Lawrence Lowlands? How did the First Nations live on the land? (DR 5.1, DR 5.2)
· Students will create a license plate that will represent the Great Lakes-St. Lawrence Lowlands using a variety of letters, numbers and/or symbols. (ex. GLSTL GR8!)

Canadian Shield – ST pgs. 98-103, 116-119 Topics: What affects quality of life in the Canadian Shield? Who first lived in the Canadian Shield? Why did other people come? Where do people live in the shield? (DR 5.1, DR 5.2)
· Students will create a wildlife web of animals that live in the Canadian Shield on the land, in the water, and in the air. They will include the characteristics of the animals’ habitats. (CC 5.2)
Interior Plains – ST pgs. 128-132, 144-149, 152-153 Topics: What affects quality of life in the Interior Plains? Who first lived on the Interior Plains? How did settlers shape ways of life in the Interior Plains? Has farming and ranching changed in the Interior Plains? How do natural resources shape communities in the interior plains? (DR 5.1, DR 5.2)
· Students will create identity banners. They will brainstorm a list of phrases/words that reflect their pride in their school, community, or province. They will use this list to create banners to hang in the classroom. (CC5.2)
Cordillera Region – ST pgs. 160-166, 174-182 Topics: What affects quality of life in the Cordillera Region? Who first lived in the Cordillera region? How are natural resources used in the cordillera region? What are ways of life in the Cordillera Region today? (DR 5.1, DR 5.2)
· Students will create an acrostic poem that represents a type of landform found in the Cordillera Region. (CC 5.2)
Arctic Region – ST pgs. 194 – 202, 205-212 Topics: Where do people live in the Arctic Region? Why did the first explorers come to the Arctic Region? What makes Canada’s Arctic unique? (DR 5.1, DR 5.2)
· Students will research an animal that lives in the Arctic region.  They will include information about habitat, diet, predators, size, and any information that will help them to answer the question “What impact has this animal had on the quality of life of the Arctic citizens?” (CC 5.2)
Summarizing Regions Activity- In pairs, students will create a picture collage using photographs from newspapers, magazines, and online resources that show pictures of the region of their choice. They will categorize the pictures according to land, water, climate, and natural resources.

Caring for Canada – ST pgs. 316-329 Topics: What have some of Canada’s resources ran out? How do parks and protected areas help? How else do Canadians care for their environment? (RW 5.1)
Students will choose ONE of the following activities: (CC 5.2)
· Keep track of their water use for a week. After completing the week-long task, they will make a list of ways their families could decrease water consumption. They will track their water use for another week using their recommendations and compare the overall consumption for the two weeks.
· Outline one foot on a blank piece of paper. They will then choose five or six ways in which they have an impact on the world around them. They will divide the foot outline into the appropriate number of sections and write the ways they impact the world on the footprint.

· Write a poem or song that highlights the importance of national parks. The theme should involve sustainability of the environment.

· Create a survey to collect data on what each classroom in the school is doing to follow the 3-Rs. Compare the data and use the information to “adopt” a classroom that is in need of assistance creating a 3-R goal.


	Time Frame

	
	5-1 hour lessons
4-1 hour lessons

6-1 hour lessons

6-1 hour lessons
6-1 hour lessons

5 -1 hour lessons

3-1 hour classes

6-1 hour lessons

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings? 

	Response Journal
Self/peer reflection

Rubrics



	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Use rubric to guide students in the correct direction

	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	· Choice in type of performance task
· EA support in classroom

· Group and pair work

	What resources will you use in the learning experiences to meet the outcomes?

	Student text and Teacher Guide: Voices of Canada – People, Places, and Possibilities
Guest speakers from various natural resource agencies (i.e. SaskEnergy, Foresty, etc.)


	Assess and Reflect (Stage 4)

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	     

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	     

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	     

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	     

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	     

	Blueprint for Life: 

Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	     


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
