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	Title of Unit
	Becoming Myself
	Grade Level
	8

	Curriculum Area
	ELA
	Time Frame
	

	Developed By
	
	ELA Context
	Identity

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	CR8.1 

View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Becoming Myself), social responsibility (e.g., In Search of Justice), and efficacy (e.g., Building a Better World).

CR8.2 

Select and use appropriate strategies to construct meaning before (e.g., previewing and anticipating message), during (e.g., making inferences based on text and prior knowledge), and after (e.g., paraphrasing and summarizing) viewing, listening, and reading.

CC8.1 

Create various visual, oral, written, and multimedia (including digital) texts that explore identity (e.g., Telling One’s Life Story), social responsibility (e.g., Examining the Influence of Popular Culture), and efficacy (e.g., Creating Turning Points).

CC8.8 

Write to describe a landscape scene; to narrate a personal story or anecdote and a historical narrative; to explain and inform in a presentation of findings, a biography, a documented research report, and a résumé and covering letter; and to persuade in a mini-debate and a review.

CC8.9 

Experiment with a variety of text forms (e.g., Reader’s Theatre, role play, humourous instructions, an electronic presentation, a dramatization, a mini-debate) and techniques (e.g., imagery, music, graphics and statistics in a multimedia presentation).

AR8.2 

Appraise own and others’ work for clarity, correctness, and variety. 


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.  
	What do you want students to understand & be able to use several years from now? Students will understand that:

	· What are the possible strategies for me to use to better understand what I read?
· How do I use them, and which ones work best for me?
· How can I represent who I am and who I want to be in different ways?
· How do I write to tell a story?
· How do I write to persuade an audience?
· What are some different ways or processes I can use to write?
	· There are different reading strategies to use to help them construct meaning.

· The writing process has many steps and many purposes.

· Narratives have certain elements.
· That there are techniques involved in persuasion.
· That poetry expresses messages (identity) in a unique way.


	
	Misconception

	Unit Question (ELA context)
	(Optional)

	Who am I and who do I want to be? How do I develop myself into the person I want to be?
	

	Knowledge

Students will know how to…
	Skills

Students will be able to…

	tied to outcomes

· View and read a variety of texts related to identity and show comprehension

· Use appropriate strategies to construct meaning before/during/after viewing, listening, and reading

· Create a variety of media to explore identity

· Write to narrate, and to persuade

· Experiment with different text forms (ex. Poetry, monologue writing, etc.)


	Tied to indicators
· Identify multiple aspects of self that help them develop identity (culture, social influences, etc.)
· select and use appropriate strategies (make connections, visualize, ask questions, find clues to word meaning, pause and check, summarize) to construct meaning.
· Write a story about a lesson learned.

· Identify similes and metaphors and persuasive techniques.

· Represent themselves using a variety of forms (artistic, written, presentations, etc.)



	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	Students will develop a thorough understanding of their identity: who they are and who they want to be.  
You are a person who wants to be remembered!  You will create a Time Capsule that represents all you are, and all that you want to be, to leave your legacy for every student who comes after you to this school.  The Time Capsule must encompass who you are today (looking at Culture, social influences, personality traits, and general facts and figures about yourself) as well as who you want to be in the future.  You must also create an Artist statement for your Time Capsule, explaining how everything you created encompasses your identity. You will create your Time Capsule using the creative means of your choice, and write an Artist Statement to explain how your Time Capsule fully represents your identity.  You will then informally present and share the Time Capsule to your peers, in small groups.

	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?

UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?

EVALUATING: Can the students justify a stand or decision?

CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Please attach rubric to unit plan.

	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation
	Observation
	Product

	Self/Peer/Teacher edits of writing assignments
	Group/Class discussions of main concepts and ideas
	Multiple Assignments completed to represent outcome understanding. (see attached rubrics)

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Students will begin to read a variety of texts to better understand the many aspects that make up their identity.
Students will listen to a novel to analyze the social influences that affect and shape their identity.
Students will use reading strategies effectively to aid them throughout the entire unit.

I will include the outcome of focus at the top of each assessment rubric so that students are clear as to what the purpose of each task is.

I will present a description of the performance task early in the unit along with scoring rubrics.

We will share and discuss assessment tools prior to any assessment.



	How will you hook students at the beginning of the unit? (motivational set)

	Lesson 1- Students will begin by completing an “I Am” activity (see attached).  Once activity is complete students will choose two of the points they wrote to “introduce” themselves to the class.  I will then share with the students a Time Capsule that I created.  We will discuss the different aspects of myself that were included as well as which aspects might need to be added to the capsule to fully represent who I am. 


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	· Lesson 2-3 “The Cool Crowd” 

· “The Cool Crowd.”(pg.68 sightlines)  To begin the class we will discuss the term clique, have students brainstorm the different ways teens are presented in the media (glee, degrassi, etc.).  CR8.1 
· I will show the clip from Diary of a Wimpy Kid (lunch room) and add this to the criteria of pop culture representations and whether they are accurate.

· Throughout the reading: students create chart- values of cliques- positive and negative.
· Persuasive Paragraph- (see rubric) students will write a persuasive paragraph to encourage or discourage students from joining particular cliques. *Define requirements of membership and explain the potential benefits or disadvantages of being in the clique. CC8.8 
· Lesson 4-5 “Seesaw” 
· To begin the class we will refresh on what we discussed about cliques the previous day and discuss how peer pressure and bullying coincide with some of the ideas of “cliques,” creating web on board. CR8.1 
· Some students will be reading as characters, the rest of the class must aim to divide the excerpt into scenes.  **scene often begins when new character enters, and may end when a character exits. Choose title for each scene and write down which characters partake in that scene.

· First Person Monologue- work in partners. Choose a scene and each partner picks a character from that scene to write from their perspective.  Once writing is finished share the entry with your partner and analyze the different characters’ viewpoints on the situation. CC8.9
· Lesson 6-7 “Out of My Skin” and “Who’s Disabled”
· “Out of My Skin” (pg.126, Sightlines) novel excerpt.

· Begin class by having students create a chart of senses.

· Read the novel excerpt to the class and have students fill in a chart of the different senses used.  As senses are mentioned in the excerpt students add them to their chart.

· This leads in to the sensory writing of the poem “Who’s Disabled?” 
· “Who is Disabled?” (pg.109, Sightlines) poem.

· Begin class by discussing/ brainstorm what it means to be abled? What does the prefix, dis, mean in this context?

· Have students read the poem individually and silently.  Once they have read the poem and are waiting for others to complete it, have them answer the rhetorical question of the title and write down their ideas.

· Look back at our definitions of disabled.  What is different about the speakers definition? How does his disability alter his perspective about disabilities—how does this extend the usual meaning of the word disabled.

· Then reread the poem and have students look for the barriers described in poem (*notice senses used!) and look for speakers theme (ppl. Who consider first impressions before looking at personality are the ones who have the handicap)…Explain how an attitude can be a handicap-can limit your understanding and appreciation of others.
· Empathy Discussion Questions-Then as a class define Empathy and what it means, discussing some questions of Empathy. Hand out one of the discussion questions to each group and have them create and discuss responses to the question.  Following the discussions each group will share their thoughts on their question to the class. (see discussion questions) CR8.1
· Lesson 8-10
· Introduce to students the idea of how important where we come from, our family, our culture, our beliefs, etc. shape who we are. Example of this :  * Joe Fafard Works- every art piece is a self portrait because it represents so much of who he is, and where he comes from! Where we come from, who our family is, faith, background, culture, is all important!
· Before reading poem remind students of the terms Simile and Metaphor with examples! CR8.1 
· Read “You Have Two Voices” (sightlines pg. 136) individually.  Create a chart with the lines that describe the Mother Tongue, and the “Strangers” Voice, to compare the descriptions. What do you notice? (negative, vs. positive) what is the poem about?

· “Describing Self” poem using simile and metaphor and the senses. (see rubric) CC8.9 
· Lesson 11-12
· Write a free write (1 paragraph writing) thinking about how where you come from (place, people, surroundings, culture, religion etc, etc!) helps define who you are today.  

· Ask students about lessons they have learned from someone they care about.  How did they learn these lessons? From actions or words?

· During Reading- students create chart for each lesson (1-5, 6th column-summary) , throughout the reading stop after each lesson and help students fill in columns re: lesson learned, flashback included, etc.
· Read “Some Tings Lie So Deep” (sightlines pg. 129) as a class.  Point out to the students the use of divisions in the piece, as well as flashbacks within each lesson.  What is challenging about this piece?  What is the relationship between Julie and her Mother? CR8.1 
· After reading the piece, discuss with the class how the cultures of mother and daughter are clashing in this piece, and how the lessons help them to talk to each other.  
· Grammar!!- Have students work in partners and designate different lessons to each group (5 groups).  Using that lesson, edit the Mothers dialect to be proper English sentences.  Point out the importance of the dialect to distinguish between mother and daughter, and now use as a learning opportunity for sentence structure. AR8.2
· Lesson 13-15
· Continue “lessons learned” idea from “Some Tings Lie So Deep” with writing of narrative stories about a personal lesson learned. (see attached rubric) CC8.8
· On Fridays throughout the Unit read- “Schooled”- with intro to reading strategies booklet (see attached) CR8.2 CR8.1
· Performance Task- Time Capsule and Artist statement (see attached rubric/outline) CC8.1

	Time Frame

	
	

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings?

	With each written assignment students are given different tools to help organize the task. Ex. Persuasive paragraph- students create chart of opinions, narrative story- students use plot diagram and discuss and compare to stories read together.  For each major writing assignment (paragraphs and stories) students practice the steps of self, peer, and teacher editing.  Through teacher edits, students work one-on-one going through their stories and editing together with the teacher.  This gives them the opportunity to discuss personal areas of growth, and areas needing improvement.


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Students will do a lot of writing and sharing in partners to exhibit their skills and understanding.  They will have opportunities to participate in very teacher led activities- ex. “Schooled” booklet, as well as opportunities to work independently and choose the best means of presentation for them, ex. Time Capsule performance task.


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	For some students the story map complete is an accurate representation of their story.  They could follow the steps of the story, and tell the story to their teacher to show their understanding.  Others in the class need thorough guidance and step by step instruction, breaking down the writing process into much simpler steps THEN completing the writing of their story.  More independent students are encouraged to follow the guidelines of the assignment, to work as independently as possible, and to ask for help when needed. These students are encouraged to use the writing process steps more or less on their own.


	What resources will you use in the learning experiences to meet the outcomes?

	Sightlines 8 Text
“Schooled” by Gordan Korman- supplementary Novel



	Assess and Reflect (Stage 4)

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	     

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	     

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	     

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	     

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	     

	Blueprint for Life: 

Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	     


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.

