Understanding by Design Unit Template

For support documents, please follow the pathway:  T:\Smartboard\English_Language_Arts\Grade 7\UbD units\Survive
	Title of Unit
	Survival
	Grade Level
	7

	Curriculum Area
	English
	Time Frame
	

	Developed By
	
	ELA Context
	Environmental and Technological

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	CC7.1 Create various visual, oral, written, and multimedia (including digital) texts that explore identity (e.g., Exploring Thoughts, Feelings, and Ideas), social responsibility (e.g., Taking Action), and efficacy (e.g., Building a Better World).
CR7.2 Select and use appropriate strategies to construct meaning before (e.g., formulating questions), during (e.g., recognizing organizational structure), and after (e.g., making judgements supported by evidence) viewing, listening, and reading.
CR7.4 View and demonstrate comprehension and interpretation of visual and multimedia texts with specific features (e.g., circle graphs) and complex ideas including the visual components of media such as magazines, newspapers, websites, reference books, graphic novels, broadcast media, videos, and promotional materials.
CC7.6 Use oral language to interact purposefully and appropriately with others in pairs, small groups, and large group situations (e.g., contributing to sustaining dialogue, expressing support for others and their viewpoints, discussing and analyzing ideas and opinions, completing a variety of tasks, and contributing to group consensus building).


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         Students will understand that…

	How do readers apply reading strategies to improve understanding and fluency before, during, and after viewing, listening, and reading?

Why is it important to communicate effectively when working in pairs, small groups, whole class discussions, and the general public?

Why is it important to be able to demonstrate understanding of various visual and multimedia texts with specific features and complex ideas?

	-good readers apply a variety of strategies when they are viewing, listening, and reading in order to construct meaning.  

- there are a variety of strategies that can applied in order to interact purposely in situations using oral and written language to express viewpoints, discuss and analyze ideas, and express opinions in order to complete a variety of tasks.

	
	Misconception

	Unit Question (ELA context)
	(Optional)

	What makes an event a natural disaster? What are some of the major natural disasters of the world? 

How can we communicate to a large audience how to survive them so they can be properly prepared for emergencies? 
	Some students will believe that people just get “lucky” and that surviving a natural disaster is just chance. They fail to realize that certain organizations work hard to promote and educate the public on how to prepare for these disasters and what to do in those situations.



	Knowledge

Students will know…
	Skills

Students will be able to…

	· that news media is written from a certain point-of-view.  

· how expository texts are constructed and how they differ from narrative texts.

· how different what different type of disasters occur on our planet.

· how our constantly changing planet causes these natural disasters (i.e. tectonic plate movement is the underline cause of earthquakes and volcanoes.)


	· discuss, read, and view how knowledge of our changing planet and information that, if communicated clearly, helps people survive.

· apply comprehension strategies (make connections, find clues to word meaning, pause and check, interpret diagrams and summarize) when reading explanations and interpret diagrams.

· write an explanation of a natural disaster, incorporating diagrams and visuals.

· analyze news media to identify point of view.

· construct a media release that provides information about a natural disaster and how to survive them. 



	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	You have just landed your first job. You are working at City Hall directly for the mayor! 

He has heard that you have had some experience with survival and extensive knowledge of natural disasters. He has asked you to design a media kit for the city about possible natural disasters (such as a tornado or blizzard) that could hit Prince Albert or a natural disaster that could occur to residents of Prince Albert when they are traveling the world (i.e. tsunamis). You need to design a media kit to send to local newspapers, television, and radio stations that will inform residents of what they should do in order to prepare and survive.

This media kit will include:

· A cover letter or press release that identifies the issue and why it is important.

· A collection of three to five visuals (e.g. photographs, graphs, symbols, video clip) that explain what the disaster is and how to survive it.

· A two page Did You Know or research backgrounder explaining the disaster.

· A Find Out More page (e.g. web links for more information, with a short description of the contents).

The mayor has asked you to have the final draft on his desk in two weeks. 

	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?

UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?

EVALUATING: Can the students justify a stand or decision?

CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Please attach rubric to unit plan.

	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation (Oral)
	Observation (Do)
	Product (Write)

	· Classroom observation and discussion. 
· Whole group

· One – on –one discussions

· Small group work.

· Group discussions


	- Students will learn how to read and identify expository information in this unit. This will be assessed using anecdotal notes 
- Students will learn how to interpret news reports, both written, television and Internet sources.
	- Students will write explanations about each type of natural disaster. 
- Students will design graphs and tables to present information effectively.

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Where are your students headed?
· By the end of the unit students will be able to indentify expository texts and be able to explain how expository texts differ from narrative.

Where have your students been? 

· Students have completed a unit on courage with the main novel being Hatchet. The novel ties in well with the idea of survival and what is needed to survive.  Outside of ELA, students have talked about survival skills in health class. 
How will you make sure that students know where they are going?

· I will help students remember where they are going by presenting the performance task at the start and reminding them of what they need to create throughout the unit.

·  I will stress the importance of making their kit informative and eye-catching in order to reach the audience and get them hooked. 
· I will provide examples of why explanations are important and how an explanation differs from other forms of writing. 



	How will you hook students at the beginning of the unit? (motivational set)

	I will show them a clip from the recent tsunami in Japan or another recent news clip of a natural disaster. Once the clip is done I would have on a Smartboard slide with the question: What would you do? I would have the students record how they would respond to the disaster and then to share their ideas with the class. 


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	· Lesson #3 In the Survive! Teachers’ guide teaches students how to read explanations and provides strategies for before, during and after reading. 
· Lesson #5 In the Survive! Teachers’ guide provides factual explanations about four natural disasters and helps the kids to not only understand these disasters but shows the students how to lay out the information to be eye-catching and informative. 
· Lesson #9 In the Survive! teachers’ guide provides concrete step-by-step instructions on how to write an explanation. The example in the student guide shows how the student approached the writing task, before, during and after.
· Lesson #10 & #11 In the Survive! teachers’ guide teach the students the importance of listening and speaking effectively in pairs, small groups and as a class and provides strategies and roles that students can take to help facilitate speaking and listening effectively. 
· Lesson # 15 – Create a media kit on a natural disaster and how should students properly prepare for it. This performance tasks takes what they learned about natural disasters and the skills they learned about writing and communicating effectively with an audience to provide information to help them survive a natural disaster.
· The lesson plan format (16 lessons) laid out in the teacher’s guide allows the students to experience and explore the enduring understandings and the essential questions in an organized, logical sequence. 


	Time Frame

	
	40 – 60 min.
2 classes of 40 – 60 minutes.

40 – 60 minutes

3 – 4 60 minute classes. Computer time needed.

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings?

	I will get students to share their writing pieces with partners and to critique each other’s work. I will encourage students to answer the question: “Is it clear what this natural disaster is and what you need to do to survive it?” “Can you suggest ways that their written and oral presentations could be improved.” 


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	By using the line masters provided in the LiA teacher’s guide to help students exhibit what they know and by providing feedback and asking them to self-evaluate their work. 


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	Varied outcomes to help to meet the needs of specific students (i.e. oral presentation, EA help, adjusted length of assignments, etc)


	What resources will you use in the learning experiences to meet the outcomes?

	LiA Survive student textbook and Teachers Guide.
LiA Teachers guide and CD. 
Smartboard to show You tube videos of disasters (Bill Nye the Science Guy)

Brain Pop to show students more information about natural disasters. 



	Assess and Reflect (Stage 4)

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	Yes

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	Yes

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	Yes

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	Yes

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	Yes

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	Yes 

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	Yes

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	Yes

	Blueprint for Life: 

Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	Yes


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
