Building a Better World: Speak Out!
Please see t-drive for additional rubric:  T:\Smartboard\English_Language_Arts\Grade 7\UbD units\Speak Out
	Title of Unit
	Building a Better World (LiA 7 unit Speak Out!)
	Grade Level
	7

	Curriculum Area
	English Language Arts
	Time Frame
	Approximately 4-6 weeks

	Developed By
	
	ELA Context
	Social, Cultural, and Historical

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	CR7.1 
Outcome CR7.1

View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Thinking for Oneself), social responsibility (e.g., Participating and Giving Our Personal Best), and efficacy (e.g., Doing Our Part for Planet Earth).
CR7.4 
Outcome CR7.4

View and demonstrate comprehension and interpretation of visual and multimedia texts with specific features (e.g., circle graphs) and complex ideas including the visual components of media such as magazines, newspapers, websites, reference books, graphic novels, broadcast media, videos, and promotional materials.
CC7.1 
Outcome CC7.1

Create various visual, oral, written, and multimedia (including digital) texts that explore identity (e.g., Exploring Thoughts, Feelings, and Ideas), social responsibility (e.g., Taking Action), and efficacy (e.g., Building a Better World).
CC7.7 
Outcome CC7.7

Use oral language to express effectively information and ideas of some complexity in formal and informal situations (e.g., a procedural description based on personal experience, a demonstration, a persuasive speech, a dramatization).
AR7.2 
Outcome AR7.2

Appraise own and others’ work for clarity and correctness.


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?      Students will understand that…   

	How do I know if this source can be trusted?

What am I trying to say? How do I use the information I found to support my thinking?

How do I develop an idea? What impact do I hope those choices will have on my audience?


	· the legitimacy of the source is grounded in the point of view of the author and the way they use information to support a position.

· a writer chooses words, imagery, and information to elicit an intended response from their audience.

	
	Misconception

	Unit Question (ELA context)
	(Optional)

	How do today’s social issues affect us?

Do we have a responsibility to take action and become involved with social issues?
	Students may believe all information which appears to be non-fiction is factual information which contains no personal opinions or beliefs.


	Knowledge

Students will know…
	Skills

Students will be able to…

	How to comprehend and respond to a variety of texts.

How to view and demonstrate comprehension and interpretation of visual and multimedia texts with specific features and complex ideas. 
How to create various visual, oral, written, and multimedia (including digital) texts that explore identity, social responsibility, and efficacy.

How to use oral language to express effectively information and ideas of some complexity in formal and informal situations.
How to appraise own and others’ work for clarity and correctness.

	CR7.1.c Compare own with others’ understanding of people, cultural traditions, and values portrayed in texts.

CR7.4.b View critically to understand and analyze opinions and messages presented in visual and multimedia texts.

CC7.1.a Create with clarity and correctness, and appropriate to a particular audience and purpose, a variety of expressions (oral presentations, written compositions, and other representations) that represent ideas and information about identity, social responsibility, and efficacy. 

* may also include an editorial about an issue which concerns them.

CC7.7.d Facilitate small group activities and short, whole-class sessions to share information on a topic. 

CR7.1.b Demonstrate comprehension and response to visual, oral, print, and multimedia (including digital) texts 
* may also apply comprehension strategies when reading editorials, and other types of texts.
* may also include analyzing how editorial cartoons inform people about issues.

	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	Show What You Know: Support a Cause

Goal: Your task is to work in a group to plan and produce a public awareness campaign to support an issue or a cause that’s important to you. 

Role: You are a group of grade 7 students living in Saskatchewan who have become concerned about a social injustice in our world. You have decided to work together to create a campaign in order to convince people to support your cause. As a result of your work, you have been invited to present your information to high school students all over Canada.

Audience: Your target audience is high school students. You and your group will be expected to travel all over Canada, presenting your awareness campaign to high school students during special assemblies.

Situation: You have become aware of a social issue or cause which you feel strongly about supporting. 

Product/Performance: You will create a public awareness campaign which includes a variety of persuasive media products (which may include a one-minute podcast or TV commercial, an editorial or editorial cartoon for a local newspaper, an image or a logo for an Internet home page, and/or a poster) in order to raise awareness and convince people to support your cause. You and your group will present and share your campaign materials to the rest of the class (this will be a simulation – pretend you have travelled to a high school somewhere else in Canada, and you are presenting your awareness campaign to those students).

Standards: please see attached rubric “Public Awareness Campaign Performance Task rubric”

	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards
(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?
UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?
EVALUATING: Can the students justify a stand or decision?
CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:
KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Please refer to the attached rubric entitled “Public Awareness Campaign Performance Task rubric”.

	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)
Assessment and Line Masters listed are found in Literacy in Action Grade 7 Speak Out! Teacher’s Guide

	Conversation
	Observation
	Product

	· Student-teacher conferences
· Assessment Master 5: Rubric- Reading/Viewing Editorials

· Assessment Master 6: Reflect on Reading/Viewing Editorials

· Assessment Master 9: Assessing My Part in the Debate Line Master 7: Planning an Editorial

· Line Master 14: Punctuation for Tone, Pauses, and Gestures


	· Informal observations
· Assessment Master 2: Ongoing Observations – Speak Out!

· Assessment Master 5: Rubric- Reading/Viewing Editorials

· Assessment Master 10: Checklist- Analyzing Editorial Cartoons


	· Student work portfolios 

· Assessment Master 7: Rubric- Writing Editorials

· Assessment Master 16: Student Rubric- Writing Editorials
· Performance Task rubric

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Students will view, demonstrate comprehension and interpretation of, and create visual and multimedia texts with specific features and more complex ideas than in earlier grades.

Students will begin to examine the legitimacy of sources and question their validity.

Post outcomes, essential questions in classroom in prominent place. Refer to them, and discuss them often throughout unit.

Present description of performance task early in unit along with scoring rubrics.

Share and discuss assessment tools prior to any assessment.


	How will you hook students at the beginning of the unit? (motivational set)

	LiA Speak Out! Lesson 2: Future for Life?

· Analyze photos: Discuss what issues come to mind? Powerful images can “speak” to you and make you want to take action – which images speak loudly to you?

· The Sound Off generally introduces the performance task for the end of the unit.


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	All lessons listed correspond to the Literacy in Action Speak Out! unit lessons

Lesson 2: Future for Life?

Lesson 1: How do today’s issues affect us?

Lesson 3: Read editorials

Lesson 4: Viewpoints: Turning Out Global Issues

Lesson 5: Viewpoints: We’ve Endangered Ourselves/Shopping for the Cure/Animals Have Rights, Too!/ Downside of Making Corny Fuel

Lesson 6: Where Do Your Clothes Come From?

Lesson 7: Stand Up For Change!

Lesson 8: Can We Eliminate Conflict?

Lesson 9: Write an Editorial

Lesson 10: Where Do I Start?

Lesson 11: Get Loud

Lesson 12: Debate an Issue

Lesson 13: Plenty

Lesson 14: Analyze Editorial Cartoons

Lesson 15: Dog

Lesson 16: Support a Cause (Public Awareness Campaign Performance Task)
Lesson 17: Portfolio Review
· Advocacy Organizations Database activity (p. 17 Speak Out! Teacher’s Guide)
                    - students research local and international advocacy organizations, and create a graphic organizer database
· Speak Out! Action Magazine Activity (p. 17 Speak Out! Teacher’s Guide
                    - students view posters and discuss effectiveness of each photo. Students then select an image, and create a slogan for the chosen image
· Advocacy Communications Collection (p. 17 Speak Out! Teacher’s Guide)

                    - students gather media communications from community advocacy groups. These items then are organized into a class collection

· Guest Speakers

                    - throughout the unit, arrange for a number of guest speakers from local advocacy organizations to come and do presentations for the students

	Time Frame

	
	

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings?

	Students will be provided with several graphic organizers that will allow them opportunities to reflect on and rethink their skills for this unit. Such reflection will also be modeled by the teacher as think-alouds appropriate.


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Students will be provided with several graphic organizers that will allow them opportunities to self-evaluate the progress of their skills for this unit. As well, students will have opportunities to conference with peers and the classroom teacher to “show what they know” and create plans for self-growth.
Students will be given their performance task rubric when they begin their assignment so that they will be aware of all expectations at the onset of the project.


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	Literacy in Action provides ideas for differentiation within each lesson. Look for the DIFFERENTIATION boxes with the checkmark symbol on the edges of individual lessons within the teacher’s guide.



	What resources will you use in the learning experiences to meet the outcomes?

	Literacy in Action Speak Out! Teacher’s Guide and Student Books, as well as related support resources are available at the TRC


	Assess and Reflect (Stage 4)

	Required Areas of Study:
 Is there alignment between outcomes, performance assessment and learning experiences?
	yes

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	yes

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	yes

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	yes

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	yes

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	yes

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	yes

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	yes

	Blueprint for Life: 
Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	yes


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
