Understanding by Design
	Title of Unit
	It’s a Mystery
	Grade Level
	5

	Curriculum Area
	English Language Arts 
	Time Frame
	8 weeks

	Developed By
	
	ELA Context
	Imaginative and Literary 

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	CR5.3 - Listen purposefully to a range of texts from a variety of cultural traditions (including oral traditions shared by First Nations and Métis Elders and Knowledge Keepers) to understand ideas and instructions, to evaluate the message heard and the required follow-up action, and to draw conclusions about speaker’s verbal and non-verbal message(s), purpose, point of view, and techniques used in presentation.

CR5.4 - Read and demonstrate comprehension of a range of contemporary and classical grade-appropriate fiction, script, poetry, and non-fiction (including magazines, reports, instructions, and procedures) from various cultures including First Nations, Métis, and Inuit and countries (including Canada). 

CC5.1 - Compose and create a range of visual, multimedia, oral, and written texts that explore, identity (e.g., What Should I Do), community (e.g., This is Our Planet), social responsibility (e.g. Teamwork) and express personal thoughts shaped through inquiry.
CC5.3 - Speak to express and support a range of ideas and information in formal and informal speaking situations (e.g., giving oral presentations and reports, retelling a narrative, explaining a display to others, working in groups) for particular audiences and purposes.
AR5.1 - Identify strengths in viewing, listening, reading, speaking, writing, and other forms of representing.

	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	What makes a good writer? 

How can using listening strategies help me understand the message? 
How does comprehension make us better readers? 


What strategies can I use to improve my listening, reading, speaking and writing? 
	Comprehension will help us become better readers. 
Using before, during and after strategies will help improve your reading, writing, listening, viewing and speaking skills. 

	
	Misconception

	Unit Question (ELA context)
	(Optional)

	How does making inferences (thinking “between the lines”) help you solve mysteries you read and listen to? 
	All mysteries can be solved.

	Knowledge

Students will know…
	Skills

Students will be able to…

	· Using appropriate before, during and after reading/listening strategies will help construct meaning when reading, speaking & writing. 
· Choosing appropriate strategies will help students reflect on their learning. 
· How to give/create presentations that engage the listener. 

	· Deliver focused and coherent presentations that engage the audience with appropriate verbal cues, facial expressions, and gestures; that convey ideas clearly; and that relate to the background and interests of the audiences.
· Ask “What strategies did I use? What goals do I need to set for what I am trying to accomplish? How will I know if I have met my goals? What else could I do?” and develop a plan for improvement.
· Select and flexibly use appropriate strategies (before, during, and after) to construct meaning when viewing.
· Select and flexibly use appropriate strategies (before, during, and after) to construct meaning when reading.
· Identify the characteristics of mystery genres. 

	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:
	Helpful tips for writing a performance task.

	You have just been hired as the new author/illustrator for the Queen Mary Publishing Company. You are required to write and illustrate your own graphic mystery story. 
Your graphic story needs to include an entertaining title which will catch the attention of the readers/listeners (your classmates). Also, you need to include illustrations which clearly represent your thoughts and ideas. 

To create an exciting graphic mystery story that readers will be sure to enjoy, include:
· descriptive words/figurative language
· a variety of sentence lengths (short and long) 

· images that reflect your narration/written text

· proper spelling

· a clear message

You will also be required to present your story to your co-workers (classmates/teacher). Think about different strategies that you can use to engage your listeners (speaking loudly and clearly, eye contact, using expression, etc.)  While you are presenting your story, your co-workers will be responding to your work by employing effective listening and comprehension strategies. 
While planning and creating your mystery, you will need to submit your plans (writing process: brainstorming, rough drafts) to the CEO (your teacher) for editing and feedback.

Your final product will be submitted to the CEO (your teacher) for feedback using a rubric.
	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?

UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?

EVALUATING: Can the students justify a stand or decision?

CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Exceeding Expectations (4)
Meeting Expectations (3)
Beginning to Meet (2)
Not Yet Meeting (1)
Creating

CC5.1 - Compose and create a range of visual, multimedia, oral, and written texts that explore, identity, community, social responsibility, and express personal thoughts shaped through inquiry.

Create written text that includes:
-An insightful/interesting message

- thoughtful organization

- a purposeful use of language

Create written text that includes:

· A clear and specific message

· A logical organization of ideas

· A competent use of language  

Create written text that includes:

· A general message

· Basic organization of ideas

· A simple use of language and conventions 

Create written text that includes:
· A vague or unrelated message

· Little organization of ideas

· Uncertain or unsuitable use of language and conventions

Writing

CC5.4 Use a writing process to experiment with and produce multi-paragraph narrative (including stories that contain dialogue), expository (including reports, explanations, letters, and requests), and persuasive (including letters) compositions that clearly develop topic and provide transitions for the reader. 
Compositions and presentations are original and insightful. 
Confidently selects and uses appropriate strategies (before, during and after) to communication meaning when writing. 

Compositions and presentations are clear and thoughtful. 
Selects and flexibly uses appropriate strategies (before, during and after) to communication meaning when writing. 

Compositions and presentations are straightforward and unrefined. 
Selects and uses limited strategies (before, during and after) to communicate meaning when writing. 
Compositions and presentations are basic. They are limited, unfocused and/or unclear. 

Needs support to use strategies (before, during and after) to communicate meaning when writing. 
Speaking

CC5.3 - Speak to express and support a range of ideas and information in formal and informal speaking situations for particular audiences and purposes.
Uses language which is consciously well chosen and well used. Tone and voice consistently maintain interest. 

Facial expressions are used purposefully. Gestures are used effectively to enhance presentations. 

Uses language which is straightforward, clear, and appropriate. Tone and voice are evident. Facial expressions are used to engage audience. Gestures are used to enhance and deliver the message. 
Uses language which is acceptable but unsophisticated. Tone and voice are somewhat lacking.  Facial expressions are used occasionally to convey ideas. Gestures are used occasionally to enhance presentation. 
Uses language which is unclear or inappropriate. Tone and voice are not evident. Facial expressions are not used. Gestures are not used to enhance the presentation and deliver the message. 
Listening 

CR5.3 - Listen purposefully to a range of texts from a variety of cultural traditions to understand ideas and instructions, to evaluate the message heard and the required follow-up action, and to draw conclusions about speaker’s verbal and non-verbal message(s), purpose, point of view, and techniques used in presentation.
Identifies and summarizes, thoroughly and accurately, main ideas and supporting details; describes characters, events, and setting; recounts events and ideas in correct sequence, and explains cause-effect relationships in texts viewed, listened to, and read. 

 Describes accurately the main topics or ideas in texts viewed, listened to, and read (including prose fiction, non-fiction, script, and poetry). 
Identifies and describes specific details and feelings in texts. 

Retells and sequences ideas and events from texts viewed, listened to, and read. 
Focuses on literal meaning of texts viewed, listened to, and read; identifies accurately main ideas and characters and recalls most key events; has difficulty, often, sequencing events; may omit some events; may have difficulty making inferences; uses some relevant details to support responses; makes concrete connections to own experiences; offers simple opinions or judgments.
Unable to view, listen to, or read short texts independently (requires one-to-one support); identifies single topic or idea, main characters, and some events; recalls a few details; responds to questions by guessing; may have difficulty with literal meaning; responds incompletely, vaguely, or inaccurately; unable to make connections, without direct support, to self, other texts, or world; offers responses and opinions that tend to be vague, inaccurate, or unsupported. 



	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation
	Observation
	Product

	Student-Teacher conferences
Retelling/summarizing

Journal/Reflective Writing book (summaries, strategies used, etc.) 


	Reading aloud
Group discussions 

	Self-assessments
Rubric
Listening Self-assessment

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Students will be working towards being able to understand and employ various reading and listening strategies to help better their reading comprehension. Teacher will use DRA results to choose appropriate levels of reading materials. Students will be aware of learning goals as they will be placed in the classroom, discussed at the beginning of class, and addressed in SMARTboard notebook file. 


	How will you hook students at the beginning of the unit? (motivational set)

	Advise the students that you have just heard of a crime that needs to be solved. Tell them that they are going to be the detectives. Provide the students with a “quick solve” in which they need to solve the crime. 


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	· Give an assortment of mysteries so the students have a different mystery from their neighbor. When students are finished reading and think they have “solved the mystery” have the students meet with other members of the class that have the same mystery. Have students share in groups how they solved the mystery and their solutions. Have students meet with another classmate with a different mystery. Students are to summarize what their mystery was about (characters, setting, plot) and how they solved it. (CR5.4) 
· Refer to LiA (5b) – It’s a Mystery – Unit opener – Students will talk purposefully to connect to and extend prior knowledge. Provide students with handout “Ingredients of Mystery” from www.kids.mysterynet.com. Read a short mystery to students with students employing appropriate listening strategies. Have students identify characteristics of mystery which were identifiable in story. Have students reflect in their journal about a mystery that they have read/viewed and how it made them feel (emotional responses) while reading/viewing the mystery. (CR5.3) 
· Refer to LiA (5b) – Lesson 2 - The Mystery of the Bermuda Triangle – Students will listen actively, extend understanding through discussion and work cooperatively in a group. Review listening strategies. Have students reflect in their journals what strategies they used in their groups to give every group member a chance to speak and what strategies they used to make sure they understood what their group members were saying. (CR5.3/CC5.3)
· Refer to LiA (5b) – Lesson 3.1 & 3.2 – Read Mystery Stories – In the following lessons students will listen actively and extend their understanding through discussion. Students will also model reading strategies.  After reviewing reading strategies and discussing the authors purpose for reading, hand out sticky notes to each student. Before reading, have the students view the title and pictures and predict what the story will be about. Write their predictions on the sticky note. Have the students read with a partner and after paragraph 2, paragraph 4 and the end predict again and check to see if their predictions are accurate or have changed. Once students are finished reading have students share their predictions and discuss the strategies used and how it helped them. Students are to reflect in their journals how the strategies helped them while reading and what other strategies they think they could use. (CR5.4) 
· Refer to LiA (5b) – Lesson 3.3 – Think like a Reader: Making Connections. Review reading strategies that we employed last day (predicting/inferring). Students are to reflect in their journal and answer how can making connections help the reader to understand the story better. (CR5.4) 
· Refer to LiA (5b) – Lesson 3.4 – Think like a Reader: Crack the Code. At the end of the lesson, have the students reflect in their journal about what strategies in reading they feel they are using and how it is helping them. Also, what strategies do they think are harder to use and how can they continue to try and use it while reading. (CR5.4/AR5.1) 

· Refer to LiA (5b) – Lesson 3.5 – Think like a Reader: Analyze What You Read. Have students reflect in their journal two ways that they can use to help them remember to be a more critical and aware reader. (CR5.4/AR5.1) 
· Refer to LiA (5b) – Lessons 4.1, 4.2 and/or 4.3 – Students will practice employing their strategies for reading. Review strategies infer, predict, connect. Based on the students reading level, have the students work through 4.1 – The Strangest Friend, 4.2. - The Abandoned house or 4.3 – The Case of the Ruby Earrings. Group the students with students who have read a different story. Have the students summarize their story to the others in the group and discuss how they used their reading strategies. Students are to write in their reflection journals why it is important to infer while reading and give an example of how they used this strategy today. (CR5.4)
· Refer to LiA (5b) – Lesson 5 – Reflect on your Reading – Students will reflect on their strategies and explore alternate perspectives. Place the students in pairs to read the speech bubble on page 76. Have the students create their own speech bubbles stating what they like or do not like about mystery stories. Invite students to write in the speech bubbles on the SMARTboard and share with the class. Explore alternative perspectives of how authors write stories. Place students in pairs with students who read the same mystery in the last lesson. Have the students answer questions regarding who told the story. How would the story change if it was told from a characters perspective if told by the narrator or a different characters perspective? Have the students come up with three ways the story would change. Have students come together and share their ideas. In their reflection journals have students complete the “Write About Learning”. (CC5.3)
· Refer to LiA (5b) – Lesson 6 – Read like a Writer  Students will analyze how authors create the mood in a mystery story. In their journals have the students do a quick write to write the beginning of a mystery story using two words of phrases from their handout LM6: Thinking About Words – Descriptive Language. Provide the students with a sentence starter and have them complete the activity. When students are finished they can read theirs to the class. Have the students self-assess their work answering the following questions in their journal, “do the words and phrases you wrote reflect the suggestions in the list from the handout?” and “how do your words and phrases meet this criteria?” (CC5.1)
· Refer to LiA (5b) – Lesson 7 – The Case of the Sneak Thief’s Sneakers – Students will make predictions and inferences based on visual and written clues. Have the students reflect in their journal about how they can use the strategy of writing their thinking down in other subjects. (CR5.4) 
· Refer to LiA (5b) – Lesson 9 – The Clue Catchers – Students will explore characteristics of graphic novels.  The students read this story in groups as a Reader’s Theatre. Have the students reflect on the character they studied. How could the author have portrayed the character differently. Did the appearance match how you felt about the character? (CR5.4/CC5.3) 
· See performance task. Incorporate a min-lesson on the writing process if students are not familiar with it. The students are to use the SMARTideas software to create a semantic map while doing the pre-writing process (brainstorm). Have the students student/teacher conference with you during the process of creating their graphic story. Have the students complete a self-assessment rubric.  (CR5.3, CC5.1 & CC5.3) 

· Refer to LiA (5b) – Lesson 13 – Poems of Mystery –  Students will assess poems and how authors use figurative language to cause the reader to visualize what they are reading. Have the students view page 101 and predict what the poem “Midnight” will be about. Read aloud the poem out loud but stop halfway through. Discuss what the students were thinking while you were reading. Have them predict what is behind the door. Why do they think this? Finish reading the poem. Discuss how they used their reading strategies. How did the author make you feel while you were listening? What were the students visualizing? Discuss how the poem created pictures in the readers mind (refer to figurative language). Discuss which words from “Midnight” created mind pictures. Discuss that at the end of the poem it is a simple, ordinary thing that is outside, however, the writer makes the reader guess until the very end. Have the students plan to write their own poem. Discuss as a class some ideas about what the poem could be about. Have the students share their poems. In their journals have the students write about another students poem that was shared and what they liked best. (CR5.3/CC5.1) 
· Refer to LiA (5b) – Lesson 15 – The Night Walker – Students will focus on locating the problem and solution in the story. Have the students work in partners for reading and discussion. (CR5.4) 
· Refer to LiA (5b) – Lesson 17 – Spotlight on Learning. Students will reflect on their units learning. Have the students answer the “Reflect” questions on page 121. (AR5.1)
	Time Frame

	
	45 min. 
60 min. 
60 min. 

100 min. 
45 min. 

30 min. 
30 min. 

60 - 120 min.
60 min.  

60 min.

60 min. 

60 min. 

240 – 320 min. 

120 min. 

60 min. 

60 min. 

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings?

	Students will reflect daily in their journals. Student’s responses will guide future teachings. 


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Throughout the unit students’ will be asked to assess their ability to answer the essential questions of the unit with the goal that by the end of the unit they should be able to answer all the questions.  Students will also be required to self-assess their performance task solution.  Teacher, peer, and self-assessment will guide students as they self-evaluate using checklist and discussions.


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	Students will get the opportunity throughout the unit and in their performance task to apply their reading/listening strategies to everyday reading/writing assignments of mystery stories. 

Reading selections will be varied as they are from a variety of reading levels.

Instruction will vary depending on student needs:  whole class, guided, independent, small group, partner, teacher modeling, explicit instruction, and individual instruction 

Students will be given a variety of options to show their understanding. (Ex: journal entries can be done orally or written, individual-partner reading, graphic organizers)

Teacher will refer to the differentiated instruction boxes in the Literacy in Action guide support individual student needs.


	What resources will you use in the learning experiences to meet the outcomes?

	Literacy in Action 5(b) student Instruction Book
Literacy in Action Teacher’s Proguide

www.kids.mysternet.com
www.kidsloveamystery.com 


	Assess and Reflect (Stage 4)

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	


	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	


	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	


	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	


	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	


	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	


	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	


	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	


	Blueprint for Life: 

Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	



Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.

