Understanding by Design Unit Template

	Title of Unit
	Hooked on Ads
	Grade Level
	5

	Curriculum Area
	Media
	Time Frame
	6 weeks

	Developed By
	
	ELA Context
	Communicative

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	CR5.2 View and evaluate, critically, visual and multimedia texts identifying the persuasive techniques including promises, flattery, and comparisons used to influence persuade an audience.

CC5.2 Demonstrate a variety of ways to communicate understanding and response including illustrated reports, dramatizations, posters, timelines, multimedia presentations and summary charts.

AR5.1 Identify strengths in viewing, listening, reading, speaking, writing, and other forms of representing.



	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         Students will understand that…

	1. How do authors use techniques in visual texts to influence and persuade an audience?

2. Why do we need to communicate understanding through a variety of different text formats?

3. Why is visual communication important in our world?


	· Advertises use attractive images and various strategies that influence and persuade people into buying their products. 
· Using prior knowledge will help understand how the media targets all ages.

· Our world is using visual texts to send messages to various audiences.

	
	Misconception

	Unit Question (ELA context)
	(Optional)

	1. Why are messages in ads important in our world?
3. Why do we need to become critical thinkers about ads?

	Advertisements portray real life.



	Knowledge

Students will know…
	Skills

Students will be able to…

	 that various media can be used to gather information.

how to recognize persuasive techniques.

that forms can be used for different purposes.

that using the BDA strategies will help communicate meaning.

choosing appropriate strategies will reflect their learning.

	~ Gather information from a variety of media ( photographs, web sites, maps, diagrams, posters, videos, advertising, double bar graphs, maps, videos)

~Identify the values underlying visual messages and recognize persuasive techniques and purposes in oral presentations and various media (e.g., promises, dares, flattery, comparisons).

~ Consider which form (e.g., drama, drawings, dance, diagrams, music, three-dimensional objects, posters, cartoons, maps, graphs, photographs, pictures, charts, and videos) is most appropriate for various tasks and identified purposes.

~Select and flexibly use appropriate strategies (before, during, and after) to communicate meaning when using other forms of representing.

~Determine what strategies are best for the task and what strategies will work best for self.

	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	Goal:  You will create a representation that uses different strategies to persuade people about ads.
Role: You are a graphic designer.

Audience: The people of Saskatchewan will be your audience.

Situation: You will design an ad for a magazine company.

Product/Performance:
You work for a magazine company that creates ads to sell products.   You will design an ad that will make students your age aware of the strategies that companies use to persuade people to buy their products.  Your job is to create a form of representation for an upcoming magazine.  Your project can be presented in the form of Comic Life, poster, collage, or any other form.  You will need to include five photos with text and three different strategies that use persuasion.  The final product needs to be attractive and hook the viewers.  You will also need to complete a performance assessment sheet.

	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?

UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?

EVALUATING: Can the students justify a stand or decision?

CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Hooked on Ads Rubric
Criteria

1-Excelling
2-Achieving
3-Beginning To Achieve
4- Not Yet Achieving
CR5.2 View and evaluate, critically, visual and multimedia texts identifying the persuasive techniques including promises, flattery, and comparisons used to influence persuade an audience
Identifies persuasive techniques in visual and multimedia texts with a thorough explanation (promises, flattery, and comparisons)
Identifies persuasive techniques in visual and multimedia texts (promises, flattery, and comparisons)
Identifies  limited persuasive techniques in visual and multimedia texts (promises, flattery, or comparisons)
Identifies  limited persuasive techniques in visual and multimedia texts with support (promises, flattery, or comparisons)
CC5.2 Demonstrate a variety of ways to communicate understanding and response including illustrated reports, dramatizations, posters, timelines, multimedia presentations and summary charts.

Communicates understanding and response with a thorough explanation through illustrated reports, dramatizations., posters, multimedia
Communicate understanding and response through illustrated reports, dramatizations., posters, multimedia
Communicates limited  understanding and response through illustrated reports, dramatizations., posters, multimedia
Communicates limited understanding and response with support through illustrated reports, dramatizations., posters, multimedia
AR5.1 Identify strengths in viewing, listening, reading, speaking, writing, and other forms of representing.

Identifies strengths in viewing, listening, reading, speaking, writing, and other forms with a plan for further improvement.
Identifies strengths in viewing, listening, reading, speaking, writing, and other forms.
Identifies limited strengths in viewing, listening, reading, speaking, writing, and other forms.
Identifies limited strengths with support in viewing, listening, reading, speaking, writing, and other forms.


	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation
	Observation
	Product

	 teacher student conference

 peer conferencing

 self assessments think-pair-share

 LM1: Sorting with a Purpose Web 

	journal entries

anecdotal records

role play

discussions

GLM 63: listening summarizing chart

AM:1 Ongoing Observation: 
	KWL chart
Posters
Reflections
BDA strategies

journal entries

performance task

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Throughout the unit, students will view a variety of messages presented through visual images and accompanying text.  Students will explore a wide variety of visual materials such as YouTube, cartoons, posters, photos, poems, and stories.  Students will draw on prior knowledge, ask questions, share their own view points, and reflect on the importance of visual communication in our world.

The essential questions of the unit and performance task will also be introduced at the start of the unit so the students know what they need to understand right from the start.  Throughout the unit, the essential questions and performance task will be revisited to organize the direction of learning for the both the students and the teacher.


	How will you hook students at the beginning of the unit? (motivational set)

	To hook the students at the beginning of this unit the students will view different types of ads seen through the media that relate and connect to their personal needs. They will view Internet, YouTube, and print ads. Introduce the performance task.



	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	· Lesson 1: Unit Opener -Students will explore prior knowledge about advertising.  Students will view different types of ads from magazines, video clips, Internet sites, flyers to categorize ads according to form, product, and technique. Students will reflect in the journal about what they know and what they want to find out about advertising (CR5.2) 
· Lesson 2: Ad Smart - Students will learn advertising techniques from Literacy in Action resource.  Read text completing a BDA strategy sheet. They will share their experiences about ads and role-play their favourite ad with techniques to the class. (CC5.2)
· Lesson 4: - The Big Sell - Students will view ads from Literacy in Action text and decide what they know, what’s important, and evaluate each ad.  They create a chart in their book to complete this task. (CR5.2)

· Lesson 5:  - Reflect On Your Viewing - Share poster- The Big Sell: Take a Walk Through Your Body Poster! Literacy in Action resource.  Students will compare ad forms and processes from poster.  They will reflect about how ads work. (AR5.1)

· Lesson 7: You Are the Target! -  Students will share personal experiences about techniques advertisers use to target the buyer. Students will be exposed to the techniques that target the buyer.  They will complete a BDA strategy sheet as they read the text. They will evaluate and question self about ads.  Students will complete a questionnaire sheet about being Ad Aware.  Students will complete the task by using think-pair-share activity. (AR5.1)
· Lesson 8: Food Tricks - Students will share prior knowledge about food ads that appeal to them. Brainstorm words or phrases that describe how foods appeal to their senses.  Students will create a food trick recipe on any food item that they select. (CR5.2)
· Lesson 9: Truth in Advertising - Students will share what they already know about truth in advertising.  They will complete a critical literacy sheet as they read the text. Students will evaluate Truth in Advertising selection from Literacy in Action resource (LM 6). (CR5.2)
· Lesson 10: What’s Next - Students will make predictions about each ad.  Students will make connections about whether new and improved products really make life easier.  Students will design a new way to use technology in ads. (CR5.2)

· Lesson 11: Online Marketing Strategies - Students will create a mind map to share prior knowledge about online marketing strategies.  They will complete a BDA strategy sheet as they read the text. Students share the positive and negative effects of the Internet in partners.  Students will analyze and think critically about online marketing techniques.  (CR5.1)

· Lesson 12: Ads: They’re Not All Bad! - Students will be introduced to PSA ads.  They will view and analyze PSA ads in text and the Internet.  They will use LM 6 sheet to evaluate each ad.  The class will design a visual for a PSA ad. (AR5.1)

· Lesson 13: Advertisers at Work! - Students will be introduced to a form - wordless story.  They will view the piece with using what they know, make inferences, and use their imagination.  Students will work in pairs to create their own text in the form of captions, bubbles, or a storyline. (CC5.2)

· Lesson 14: The Kid from the Commercial - Students will use what they know to preview the text and make predictions. Model an example from using YouTube.   Students will present a readers’ theatre script about a commercial to the class.   Students will create a compare/contrast chart comparing both Will and Arnold.

· Lesson 15: Work on performance task.

· Lesson 16: Present performance task.  

· Lesson 17: Students will reflect on the unit concepts using spotlight on learning pg. 60 of teacher guide.


	Time Frame

	
	

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings?

	Students will reflect in reading and writing journals at the end of each lesson.  Student responses will guide subsequent lessons. 



	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Throughout the unit students’ will be asked to assess their ability to answer the essential questions of the unit with the goal that by the end of the unit they should be able to answer all the questions using exit cards.  Students will also be required to self-assess their performance task solution.  Teacher, peer, and self assessment will guide students as they self evaluate using graphic organizers and discussions.


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	Students will get the opportunity throughout the unit and in their performance task to apply what they learn about ads to their own personal life when shopping for items they want. Reading selections are from a variety of reading levels.

Instruction will vary depending on student needs:  whole class, guided, independent, small group, partner, teacher modeling, explicit instruction, and individual instruction 

Students will be given a variety of options to show their understanding. (Ex: journal entries can be done orally or written, individual-partner reading, graphic organizers)

Teacher will refer to the differentiated instruction boxes in the Literacy in Action guide support individual student needs.


	What resources will you use in the learning experiences to meet the outcomes?

	Resources that will be used are:
 Literacy in Action Hooked on Ads-student books and teacher guide

 Poster The Big Sell- Literacy in Action

 Magazines

 Newspapers

 Flyers

 Comic Life
Websites:
YouTube video

http://www.youtube.com/watch?v=iYhCn0jf46U
http://www.youtube.com/watch?v=_gQFXfTQYT8
http://www.youtube.com/watch?v=T5bNyertg98


	Assess and Reflect (Stage 4)

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	yes

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	yes

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	       yes

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	yes

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	      yes

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	      yes

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	      yes

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	      yes

	Blueprint for Life: 

Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	       yes


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.

