Understanding by Design Unit Template

	Title of Unit
	Heroes
	Grade Level
	5

	Curriculum Area
	English Language Arts
	Time Frame
	7-8 weeks

	Developed By
	
	ELA Context
	Personal and Philosophical

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	· CR5.3 Listen purposefully to a range of texts from a variety of cultural traditions (including oral traditions shared by First Nations and Métis Elders and Knowledge Keepers) to understand ideas and instructions, to evaluate the message heard and the required follow-up action, and to draw conclusions about speaker’s verbal and non-verbal message(s), purpose, point of view, and techniques used in presentation.
· CC5.4  Use a writing process to experiment with and produce multi-paragraph narrative (including stories that contain dialogue), expository (including reports, explanations, letters, and requests), and persuasive (including letters) compositions that clearly develop topic and provide transitions for the reader. 
· CC5.1 Compose and create a range of visual, multimedia, oral, and written texts 
· AR5.1 Identify strengths in viewing, listening, reading, speaking, writing, and other forms of representing. 


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	1. How does understanding theme impact the

               meaning of a story?

2. How do the different types of conflict impact

               the characters and meaning in the story?
          3.  Why do good stories have heroes and villains?
           4.  How do good writers keep the reader’s interest?  


	· The theme of a novel, poem or story alters the meaning of a story. 
· Heroes face challenges of their time, place, and circumstance with dignity, courage and perseverance. 



	
	

	Unit Question (ELA context)
	Misconception (Optional)

	How can we and others contribute to our country and make a difference in the lives of others? 

How can we contribute to our community? 


	· A person can only be called a hero when they complete a life-saving or incredible feat.  


	Knowledge

Students will know…
	Skills

Students will be able to…

	· There are four different types of conflict that are used in writing.
· That there are different before, during and after reading strategies.

· A text was created for a specific purpose.

	· Describe and build upon connections between previous experiences, prior knowledge, and a variety of texts.
· Compare the challenges and situations encountered in daily life with those experienced by people in other times, places, and cultures as portrayed in a variety of texts including First Nations and Métis texts.
· Listen to differentiate between fact and opinion, to analyze the message and presentation, and to draw conclusions about the ideas presented and strategies used.
· Form personal conclusions and generate new questions for further inquiry or research.
· Select and flexibly use appropriate strategies (before, during, and after) to communicate meaning when writing.
· reflect upon what they have read and written and ask themselves, “What strategies did I use? What goals do I need to set for what I am trying to accomplish? How will I know if I have met my goals? What else could I do?” and develop a plan for improvement.   



	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	As a reporter for the local news channel, your task is to conduct an interview with a hero in your community.  One person will be the interviewer and the other person will take on the role of the hero. 
Together you will write a script, perform your interview for the class (live audience in Kinistino).  You have the option of recording your interview to play for the viewing audience in Kinistino.   Also, if you choose, you can work individually and record the interview with a real life hero (for example, if your hero is a family member).  

You will need to be prepared for this interview.  Before you interview the hero, you should prepare questions for him/her in a script.  
At the end of your interview, your audience should be able to understand:  
· what the person did to be thought of as a hero

· why they chose to perform their heroic deed
· how they feel about being thought of as a hero

· what characteristics that person thinks they have that made them act differently than everyone else.  

In order to create the best interview possible, the following must be included:  

· some background information on the hero, who he/she is, what kind of life they have had, a general description of what they did to become a hero in our community.  

· questions about how being a hero today is different than when the hero was young.
· An excellent interview will contain all of the above elements as well as reference to past deeds of the hero, appropriate props, correct grammar, and fluent use of language.


	Goal: Create an interview with a local hero
What should students accomplish by completing this task?

	
	Role: reporter for a local news channel
What role (perspective) will your students be taking?

	
	Audience:  residents of your community
Who is the relevant audience?

	
	Situation:  Someone has been chosen as a hero in your community.  You need to honor them by interviewing them for your local news channel.
The context or challenge provided to the student.

	
	Product/Performance: interview
What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?
UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?
EVALUATING: Can the students justify a stand or decision?
CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling
COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Attached


	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	· Discussion, what makes a hero, what is the difference between a celebrity and a hero, how do “super-heroes” differ from non-fiction heroes.
· Comprehension questions on chapters in novel.

· Group discussion on theme of various short stories

· Summaries (both oral and written) of short stories.
· Response journals after each short story/poem (looking at points of view, theme etc).  
· Retelling the Tale:  students retell what happened/important points in the story orally (take turns/in groups)

· Writer’s Workshop – Write a challenge tale/quest – create and represent a hero and his/her challenges and how he/she overcomes them.


	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	 At the beginning of the unit, brainstorm characteristics of heroes that the students are already familiar with.  We will discuss the difference between superheroes and real life heroes.  The unit question will be posted in the classroom and we will refer back to it during the unit.  
Students will read several short stories, poems and a novel about different heroes, both real and imaginary.  At the end of the unit, students should be able to interview a hero of their own and present the interview to the class.  
Students will be told from the start that they will be interviewing a hero of their choice at the end of the unit, and we will discuss what students know about interviews.  We will begin to discuss good interviewing techniques.   


	How will you hook students at the beginning of the unit? (motivational set)

	As a class, students will be asked who their heroes are.  We will share, and they will brainstorm the characteristics of that person that makes them a hero in that student’s eyes. We will determine whether there are any common traits between these very different people. 


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?

	1. Discuss what students already know about heroes.  Who are the heroes in their lives?  Discuss interviews and the techniques that people use to create a quality interview.  What do they need to do/find out throughout this unit to create a good interview?  (AR5.2) 

2. Read “My Hero Is…” (Cornerstones 5).  Students will complete a response journal answering the following question:  Why do you think these children chose heroes from their personal lives and not people who are famous?” “Write a short portrait of your hero.  What qualities does he/she have?”  (CR5.3)
3. Ask students if all heroes’ characteristics are good ones.  Think of examples together.  Read “Superheroes” (Cornerstones 5).  Discuss as a class why people want to read about a hero who has a “fatal flaw” and is not perfect.  Discuss if/ what flaws would keep someone from being a hero in their opinion?  Why? (CR5.3)
4. Read “Bellerophon and the Flying Horse” (Cornerstones 5).  Storytelling – while reading, have students keep notes/pictures of the important events of the story.  In groups of two or three, have the students retell the story to each other and shares their notes on their thoughts on the important parts.  After, take turns sharing the story without the help of the notes/drawings. (CC5.1)
5. Discuss rhythm in poetry.  Why do authors use rhythm in their poems?  What effect does it have on the readers?  What do students know about slavery?  Give a brief lesson slavery and what life was like for slaves.  Have students read aloud as a class the poem “Harriet Tubman” (Cornerstones 5) with the proper rhythm.  Discuss the term “altruistic.”  In groups, have students explain why Harriet Tubman was altruistic.  Have students write a journal entry discussing whether or not altruism is an important quality in heros.  (CR5.3 & CC5.1)  
6. Read “The Wreck of the Dispatch” (Cornerstones 5).  Discuss true stories and the fact that some events can be made up and/or exaggerated.  After reading, discuss what facts or lines could have been made up (dialogue etc).  Have students create a chart listing those facts that they believe are true and those that they think the author has made up.  (CR5.3)
7. Remind students that heroes do not need to be famous people, people with a lot of money or even adults.  Brainstorm together what they think children can do to become heroes.  Read “Dwaina Brooks: Feeding the Homeless” (Cornerstones 5).  As they are reading, have students think about the phrase “I am only one person.  I can’t do anything to help.” How does Dwaina overcome this in the story?  After reading, have students think about the little things that people do everyday to help others.  Does this qualify them as heroes?  Make a list of people in their community that contribute to others in a positive way.  This will give students a list of possible people for their final project if they are stumped at that time.  (CR5.3)  
8. Ask students to bring the next day’s newspaper/use online newspaper subscriptions.  Students need to read through the paper to find an article of a hero.  In groups, students will outline the characteristics that the person has that makes him/her a hero.  Present to the class orally.  This will prepare students for the performance task.  (CR5.3) (CC5.1)
9.  Students will create an interview (either presented live, or videotaped and presented to the class) on the hero of their choice.  They will have to write the script for the interview and prepare any appropriate props for the presentation. A lesson on script writing in Writer’s Workshop could be a step in this process.  (CC5.4) (CC5.1)

	Time Frame

	
	Poems, Short Stories, Non-Fiction and Newspaper Articles – 2.5 weeks

Novel – 3.5 weeks

Performance Task – 1-2 weeks

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work?

	Discuss what the qualities of a hero are (students tend to think in terms of superheroes) at the start of the unit.  Discuss the difference between fictional superheroes and real people that do heroic things.  What do they have in common?  What is different about them?  

Debate:  how many people have to be helped before someone is a hero?   How much does a person have to benefit from someone else before they can be considered a hero?  



	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	 Students will be given self-evaluation forms to complete focusing on summarizing skills and journaling skills, as well as during Writer’s Workshop assignments.  
The final project will include a self-evaluation form that asks students to reflect upon what they have learned about heroes during this unit.  



	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

Students will have the opportunity to write about and create an interview on heroes of their choice.  

Students will be able to present the interview in groups, so that appropriate parts can be given to students.  

Students who choose, can record the actual interview if their hero is found within the community, and present it to the class. 


	How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	Start with the personal connection to heroes, and discuss the difference between real-life heroes and superheroes.  
Read about superheroes and heroes in myths and legends.

Learn about real-life heroes and the many different ways that they have contributed positively to society.  

Read a historical fiction novel (combining accurate historical events and a fictional person).  

Reflect upon how they could act in various real life situations (put themselves in the shoes of various heroes that we have read about).  

Resources

Cornerstones 5a Textbook – Heroes Old and New 

Cornerstones 5a – Teacher’s Guide 

Newspaper articles – Star Phoenix and local newspapers, www.thestarphoenix.com
Magazine articles (if applicable) – Time, Newsweek etc. 

Novel – Manaic Magee by Jerry Spinelli / Call it Courage by Sperry Armstrong

Other Rubrics

Self-Evaluation Rating Scale and Project Reflection
Heroes Interview
Your Name:______________________________

Your Partner’s Name: _________________________________

Please evaluate yourself on the following:

(Circle the number out of 5 you should get with 5 being the highest)

On task

5

4

3

2

1

Prepared for work time

5

4

3

2

1

Contributed ideas to presentation

5

4

3

2

1

Helped prepare the final copy

5

4

3

2

1

The part of the project that I thought I did best was __________________________________________________

because __________________________________________________________________________________________

________________________________________________________________________________________________

________________________________________________________________________________________________


The part of the project that I found the most difficult was ______________________________________________________

because_____________________________________________________________________________________________

_________________________________________________________________________________________________








Writer’s Workshop Rubric
Excelling

Achieving

Beginning to Achieve

Not Yet Achieving

Create spoken, written, and other representations that include: 

◦ a clear and specific message 

◦ a logical and coherent organization of ideas 

◦ a competent use of language and conventions.

(CC5.1 a)

Topic is very clear with many supporting details.  Each paragraph has a topic sentence and a transition to the next paragraph.  

The organization of the writing helps the reader understand the writer’s purpose.

Engages and sustains the reader’s interest.

Creative use of language and effective use of varied sentence patterns.

No spelling/punctuation errors.
Topic well developed.  Clear beginning, middle, and end. 

Writing is organized in a logical way. 

Effective use of varied language and sentence patterns.


Spelling/Punctuation errors do not interfere with meaning.  
Topic beginning to be developed
Writing is unorganized and/or paragraph order confuses reader.  
Limited awareness of audience and/or task.

Simple word choice and sentence patterns.

Spelling/punctuation errors interfere with meaning.   
Little of no topic development, organization and/or detail.

Little awareness of audience or writing task.

Spelling/punctuation errors make the piece difficult to read.  
Personal Hero Interview Rubric
Excelling 

Achieving 

Beginning to Achieve 

Not Yet achieving 

Create spoken, written, and other representations that include: 

• a clear and specific message 

• a logical and coherent organization of ideas 

• a competent use of language and conventions. (CC5.1 a)
Message is very clear and questions are ordered in way that adds interest to the conversation.  The questions are asked in an order that is logical and helps the speaker expand upon his ideas. 
Written work is free of errors in spelling and punctuation.  
Message is clear and all but one or two questions are ordered in a logical way.  
Written work has one or two spelling or punctuation errors, but is well written and complete.  
Message is confusing due to the order of questions asked.  

Written work has more than two spelling or punctuation errors.  
 Message is unclear.  Questions are unrelated to the topic and/or are inappropriate. Many spelling and punctuation errors make the written work difficult to read.  
Or 

Assignment is incomplete.  
Use various note-making strategies (paraphrasing, summarizing, highlighting, graphic organizers, outlining) to glean information and ideas for expository or informational writing. (CC5.4 g)
Extensive planning went into this interview.  All of the questions planned were thought-provoking.  Planning shows evidence of revision.  
There was a lot of research conducted on the subject before the interview took place to determine what were the best questions to ask.  

Research information was from factual and reliable sources.    
There is evidence of planning using graphic organizers and/or an outline.  
Research was conducted on the subject before the interview took place.  The research came from reliable and factual sources.    
Very little evidence of planning was found.  

Some research was conducted on the subject before the interview, but the sources used were not related to the subject or not reliable (Wikipedia, etc.)    
No evidence of planning (notes, graphic organizers, etc).  No research was done on the subject before interviewing him/her.  
Interpret a speaker’s verbal and non-verbal messages, purposes, and perspectives including First Nations and Métis Elders and Knowledge Keepers. (CR5.3 e)
Respectful body language and tone is used during the interview.  
Interviewer changes questions asked if need be (subject is uncomfortable, subject reveals new information that is interesting). 
 Interviewer respects the subject’s point of view and listens intently to all answers given.  
Interviewer asks follow up questions to answers given.  
Respectful body language and tone is used during the interview. 
Interviewer respects the subject’s point of view and/or beliefs.   
Occasionally, the interviewer shows disrespectful body language and/or tone during the interview.  
The interviewer does not change the questions asked if the subject seems to be uncomfortable answering them.  

The interviewer respects the subject’s point of view and beliefs.  
Disrespectful body language and/or tone is used during the interview.  Interviewer does not pay attention to answers given by the subject.  
Interviewer does not respect the subject’s point of view and/or beliefs.  


	Assess and Reflect (Stage 4)

	Required Areas of Study:
 Is there alignment between outcomes, performance assessment and learning experiences?
	· 

	BAL’s:
 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	· 

	CELS & CCC’s: 
Do the learning experiences allow learners to use multiple illiteracies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	· 

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	· 

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	· 

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	· 

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	· 

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	· 

	Blueprint for Life: 
Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	· 


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
