
 
 

THE REGULAR MEETING FOR THE BOARD OF EDUCATION OF THE  
SASKATCHEWAN RIVERS PUBLIC SCHOOL DIVISION 

Board Room, Education Centre 
545 – 11th Street East 

Prince Albert, SK   S6V 1B1 
Monday, October 5, 2026 

Time: 2:00 p.m. 
AGENDA (#26R-8) 

 
1. Call to order by Board Chair Cher Bloom 

 
2. Motion to move into Closed Session 
 
3. Regular session convenes – 3:00 p.m. 

 
4. Land Acknowledgement – Trustee Darcy Sander 

 
5. Declaration of conflict of interest  

   
6. Adoption of the agenda 

 
7. Consent items   

(a) Adoption of the Regular Meeting Minutes – September 8, 2026 
 
8. Business arising from the previous meeting 

• Notice of Motion – September 8, 2026 Board Meeting – J. Brown 
That administration prepare and present for Board consideration a Safe Disclosure (Whistleblower) 
policy at the November 2, 2026 Regular meeting.  Utilizing the Saskatchewan School Boards 
Association (SSBA) Safe Disclosure Policy template as the foundational model and adapting it as 
necessary to align with Saskatchewan Rivers Public School Division governance, legislative 
requirements, administrative structures and reporting procedures. 

9. Accountability reports  
 (a)  School Goal Achievement Accountability Report – J. Hingley 

• West Central Public School staff will be in attendance. 
 (b)  Student Achievement Accountability Report – J. Hingley 
 
10. New business (Board Committee Reports, Trustees’ Items and Notice of Motions) 

 (a) Matters and Motions brought forward from Closed Session of October 5, 2026 
(b) External Board Committees (if any) 
(c)    Provincial Update (if any) 
(d) SRSC Report – September 2026 – Student Board Representatives 
(e) SSBA Information – Submission of Resolutions 2026 – C. Bloom 
(f) Revised Board Policies – C. Bloom 
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MISSION:  Strives for excellence in education and seeks to maximize 
 each child’s unique learning ability. 
 
VISION: Pursuit of excellence, respect of diversity and achievement for all. 
 



 
Page 2 – Regular Meeting Agenda (#26R-8) 
October 5, 2026              

 
11. Reports from administrative staff 
 (a) Director’s Update – N. Finch 
 (b)  Budget Development Process – N. Finch 
 
12. Notice of Motion 
 
13.    Three key messages for SCC/public from meeting 
 
14.   Board members’ forum  

 
15.     Adjournment 
 

 
CALENDAR OF EVENTS 

Monday, October 19, 2026 
Time:  9:00 a.m. to 4:00 p.m. 

Board/Director Evaluation, Education Centre, Board Room, 545 – 11th 
Street East, Prince Albert, SK 

Monday, October 26, 2026 
Time: 1:30 to 3:00 p.m. 

Linkage meeting, Education Centre, Board Room, 545 – 11th Street 
East, Prince Albert, SK 

Monday, November 2, 2026 
Time: 11:30 am to 1:15 p.m. 

Review of SSB Resolutions, etc. for SSBA AGM, Education Centre, 
Board Room, 545 – 11th Street East, Prince Albert, SK 

Monday, November 2, 2026 
Time: 1:30 p.m. 

Organizational meeting, Education Centre, Board Room, 545 – 11th 
Street East, Prince Albert, SK 

Monday, November 2, 2026 
Time: 2:00 p.m. 

Regular meeting, Education Centre, Board Room, 545 – 11th Street 
East, Prince Albert, SK 

November 15 to 17, 2026 SSBA AGM 

 
OCTOBER 
Regular Board Meeting Agenda Items 

• Approve Resolutions (if any) for Saskatchewan School Boards Association Annual Convention 
• Review Legal Update of any outstanding cases 
• Review Draft Annual Report and Provide Direction, if any 
• Review Student Learning Accountability Report 
• Review School Goal Achievement Accountability Report 

Events/Action 
• Board/Director Evaluation  

Budget Considerations 
• Review budget development timelines, principles and guidelines 

 
NOVEMBER 
Regular Board Meeting Agenda Items 

• Hold Organizational Meeting – Elections, Appointments and Establish Committees as per Board policies 
• Appoint Voting Delegates and Allocate Votes for the SSBA Convention 
• Approve Annual Report for Submission to Ministry of Education 

 
Events/Action 

• SSBA Fall General Assembly  
• Public Section General Meeting 
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Accountability Report 
 

School Goal Achievement  
 

Jennifer Hingley, Superintendent of Schools 
October 5, 2026 
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SOURCE DOCUMENTS:  

1. The Saskatchewan Rivers Public School Division’s Board approved 2021-2030 Strategic Plan states the 
following: 

• Students experience joyful learning that fulfills current needs and provides a foundation for future 
success.  

• Students are supported to sustain and strengthen their resiliency and mental wellness.  
• Students are affirmed and diversity is supported and celebrated.  
• Students demonstrate active citizenship and are supported by engaged families and effective 

partnerships  
• Leaders are open, approachable, accountable, and responsibly serve the needs of students, staff, 

and the community 
Saskatchewan Rivers Public Schools are committed to providing quality education for all students as 
exemplified by the school division motto “Excellence for Every Learner”. The work of the school division is 
driven by our commitment to achieving our long-range goals through broad strategies and specific actions in 
each goal area. 

 
2. Saskatchewan Rivers Public School Division Board Policy 2: Role of the Board: 

 
3.1 Provide overall direction for the Division by establishing annual priorities and key results.  

3.1.1 Annually approve budget (driven by the Board priorities).  
3.2 Identify accountability reports to be presented to the Board and through such reports monitor 

progress toward the achievement of key results.  
3.3 Annually evaluate the effectiveness of the Division in terms of key results.  

 
EVIDENCE: 
1. Planning for Alignment, Engagement and Improvement  

Schools engage in strategic planning so that they are intentional about their actions and can ensure that 
students, staff and the community are accessing a quality learning program.  School leadership teams can 
use the following tools to plan their specific actions: 
 

• Following Their Voices School complete a LILAC. 
• The Instructional Change Matrix. 

 
School strategic planning documents serve multiple purposes: 
• Surface beliefs and establish a compelling why; 
 Create a plan of action; 
 Determine a meaningful focus (professional learning target); 
 Implement change in practice;  
 Develop shared knowledge and understandings;   
 Examine outcomes and assess results to determine impact;   
 Celebrate effort and reflect on the process.  

 
The school team will identify the instructional strategy(ies) that is the best response to that student learning data. 
This becomes the professional learning target of the staff.  
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Reading, Math and High School Division Professional Learning Targets  
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School Goal Phasing Documents and Leadership Learning Communities 
 
School Goal Phasing Documents and Leadership Learning Communities (LLCs) are foundational components of 
SRPSD’s approach to school improvement. School Goal Phasing Documents provide a roadmap for 
implementation in each divisional priority area guiding schools through stages of exploration, implementation, 
adaptation, and refinement. Leadership Learning Communities support this work by bringing together 
administrators and teacher leaders to collaborate on school goals, analyze evidence of student learning, share 
effective practices, and plan next steps. Together, these structures align professional learning, coaching 
support, PLC discussions, and school improvement efforts, ensuring that school plans remain living documents 
that guide ongoing practice and continuous improvement. The wîcihitowin gatherings further strengthened 
this work by building the capacity of coaches, teacher leaders, and administrators to support schools at 
various stages of implementation. 
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School Snapshot:  

 

Dream Catcher and Classroom Support Coaches  

wîcihitowin Teacher Leadership and Coaching Supports 

A significant addition to instructional leadership supports during the 2025-26 school year was the 
implementation of the wîcihitowin Teacher Gatherings. The Cree word wîcihitowin, meaning "helping one 
another" or "cooperation," and reflects the relational approach to professional learning and instructional 
leadership.  These gatherings were grounded in Indigenous ways of knowing and being and emphasized 
collective responsibility, reciprocity, and shared learning among educators.  

The purpose of the wîcihitowin model was to bring together Classroom Support Coaches, Dreamcatcher 
Coaches, teacher leaders, administrators, and other instructional leaders in a coordinated professional 
learning structure aligned with divisional priorities. The gatherings focused on building instructional expertise 
and coaching capacity in the areas of Literacy, Mathematics, High School Learning, Land-Based and 
Experiential Learning, and Mental Health and Well-Being. Participants engaged in both content-specific 
learning and coaching development designed to strengthen implementation of school and division goals.  

The wîcihitowin gatherings contributed to greater system coherence by aligning leadership development, 
coaching supports, school strategic planning, and divisional priorities. The model reinforced the importance of 
collaborative professional learning and strengthened SRPSD’s commitment to improving outcomes for all 
learners through collective efficacy, instructional leadership, and relationship-based practice. The 
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establishment of wîcihitowin reflects Saskatchewan Rivers Public Schools' ongoing commitment to Truth and 
Reconciliation by embedding Indigenous language, perspectives, and relational ways of working within core 
instructional leadership structures, benefiting First Nations, Métis, Inuit, and non-Indigenous students and 
staff alike. 

ADMINISTRATIVE IMPLICATIONS: 

1. Administration will continue to strengthen school improvement efforts through the use of School Goal 
Phasing Documents, Leadership Learning Communities, and instructional coaching supports that help 
school teams implement evidence-informed practices and monitor their impact on student learning. 

2. Administration will continue to refine school planning, data collection, and reporting processes to 
support strategic decision-making, strengthen accountability, and reinforce the division's commitment to 
student growth, well-being  and achievement. 

3. Administration will continue to ensure alignment between school goals, divisional priorities, and 
professional learning opportunities, creating a coherent system of support that enhances both 
instructional practice and student outcomes. 

4. The Integrated Learning Team will continue to build the capacity of school leaders, teacher leaders, and 
coaches through responsive professional learning, mentoring, evidence-based resources, and timely 
school-based support. 

5. Administration will continue to expand and refine collaborative leadership structures, including 
Leadership Learning Communities and wîcihitowin gatherings, to strengthen instructional leadership, 
coaching capacity, and the implementation of school goals across the division. 

 
 

GOVERNANCE IMPLICATIONS 
 
Based upon the report, it is recommended the Board continue to do the following:  

  
1. Support the use of School Goal Phasing Documents and strategic planning processes that promote continuous 

improvement and improved student outcomes.  
2. Receive regular accountability reports on school improvement planning, implementation, and progress toward 

divisional priorities.  
3. Recognize and support the critical role of instructional coaches, consultants, and teacher leaders in building 

school capacity and advancing student achievement.  
4. Provide ongoing financial support for instructional leadership, professional learning, student intervention 

strategies, and coaching structures that contribute to improved outcomes for all learners.  
5. Support initiatives that strengthen Indigenous education, relationship-based leadership practices, and 

collaborative learning structures such as wîcihitowin that foster collective responsibility for student success. 
 
CONCLUSION 
 
School strategic planning remains a key driver of continuous improvement within Saskatchewan Rivers Public 
Schools. Through aligned school goals, leadership learning communities, instructional coaching, and wîcihitowin 
teacher leadership structures, schools are increasingly equipped to implement evidence-informed practices that 
support student achievement, wellness, belonging, and engagement. Continued investment in these structures will 
help ensure the division remains focused on achieving its strategic priorities and its commitment to Excellence for 
Every Learner. 
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SOURCE DOCUMENTS: 
 
1. The Saskatchewan Rivers Public School Division’s Board approved 2021-2030 Strategic Plan 

states the following: 
• Students experience joyful learning that fulfills current needs and provides a 

foundation for future success.  
• Students are supported to sustain and strengthen their resiliency and mental 

wellness.  
• Students are affirmed and diversity is supported and celebrated.  
• Students demonstrate active citizenship and are supported by engaged families and 

effective partnerships  
• Leaders are open, approachable, accountable, and responsibly serve the needs of 

students, staff, and the community 
“Saskatchewan Rivers Public Schools are committed to providing quality education for all 
students as exemplified by the school division motto “Excellence for Every Learner”. The 
work of the school division is driven by our commitment to achieving our long-range goals 
through broad strategies and specific actions in each goal area.” 

 
2. Saskatchewan Rivers Public School Division Board Policy 2: Role of the Board: 

 
3.1  Provide overall direction for the Division by establishing annual priorities and key 

results.  
3.1.1  Annually approve budget (driven by the Board priorities).  

3.2  Identify accountability reports to be presented to the Board and through such 
reports monitor progress toward the achievement of key results.  

3.3 Annually evaluate the effectiveness of the Division in terms of key results.  
 

3. The following declarations are present in the “Saskatchewan Rivers Public School Division 
Commitment to Student Achievement” 
• All students can achieve at high standards. 
• All teachers can teach to high standards. 
• High expectations and early interventions are essential. 
• Teachers need to be able to articulate what they do and why they tech the way 

they do.  
 

4. The Accountability measures reported on in this report will be the following: 
 
• Early Years Evaluation   
• End of Year Reading Assessment for Grades 1-8 
• End of Year Math Assessment Results Grades K-8 
• Graduation rates (on-time and extended) – as data is provided by the Ministry 
• Credit Attainment in Grades 10 -12.  
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EVIDENCE:  

1. Early Years Evaluation – TA The Early Years Evaluation (EYE) provides important 
evidence regarding students' readiness for learning upon entry to Kindergarten and the 
effectiveness of early learning programming throughout the school year. 

 
 

 

Fall 2025 
N=456  

Spring 2026 
N=475  

 

 
 

Tier 3 36 21 
Tier 2 26 16 
Tier 1 38 63 

 

2025-26 Results 

The 2025-26 EYE results indicate that many children continue to enter Kindergarten requiring significant 
support. In Fall 2025, 62% of students were identified as requiring Tier 2 or Tier 3 supports, while only 
38% demonstrated skills associated with Tier 1 readiness. 

By Spring 2026, the percentage of students requiring Tier 2 or Tier 3 supports decreased to 37%, while 
the percentage of students demonstrating Tier 1 readiness increased from 38% to 63%. Most notably, 
the percentage of students requiring the highest level of intervention (Tier 3) decreased from 36% to 
21%, representing a 15%-point reduction over the course of the Kindergarten year. 

The EYE results present both a challenge and a success story for Saskatchewan Rivers Public Schools. 
More students than ever are entering Kindergarten requiring significant support, indicating increasingly 
complex developmental and learning needs among young children. At the same time, the data 
demonstrates that Kindergarten programming is effectively accelerating student growth. The 
percentage of students requiring intensive intervention was reduced substantially during the school 
year, and nearly two-thirds of students exited Kindergarten demonstrating Tier 1 readiness for learning. 

These findings reinforce the importance of continued investment in early learning, intervention services, 
assessment practices, and family partnerships. Strong outcomes in Kindergarten provide the foundation 
for future success in literacy, numeracy, well-being, and overall student achievement.  

Although increasing numbers of children are entering Kindergarten requiring significant support, SRPSD 
Kindergarten programs continue to produce strong growth, with 63% of students exiting Kindergarten at 
Tier 1 readiness and significantly fewer students requiring intensive intervention by year-end. 

 

In the fall, 62 % of students required tier 2 and 3 
supports.  In the spring, this number was reduced to 37%, 
with 63% of students moving into tier 1 level of 
support.  Important to note, that 36 % of students required 
Tier 3 supports and that number was reduced to 16% in the 
spring.  
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End of Year Reading Assessment for Grades 1, 2 and 3. 

Grade 1 Reading Achievement –End of Year Reading Achievement  

 

 

Year All Students FNMI Students Non - FNMI 
2015 47% 36% 62% 
2016 54% 41% 70% 
2017 41% 27% 59% 
2018 45% 33% 60% 
2019 47% 32% 66% 
2020 No data 

available. 
  

2021 40.9% 24.2% 58.8% 
2022 38.2% NA NA 
2023 41.8% 29.8% 57.1% 
2024 37.3% 29.7% 46.7% 
2025  36.8% 25.7% 53.8% 
2026 55% 47% 62% 

 
 
 
 

Green  Excelling (above 
grade level) 

Blue   Meeting (at grade 
Level benchmark) 

Yellow 
 

Approaching (within 
grade level, but 
achieving below the 
benchmark) 

Red   Beginning (below 
grade level 
benchmark) 

 

Criteria:  

 55% of Grade 1 

students are reading within or 
above grade level expectations.  
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Grade 2 End of Year Reading Achievement  
 

 
 

Grade 2 Reading Achievement 

Level  1 Beginning 
(below grade 
level benchmark) 

2 Approaching 
(within grade 
level, but 
achieving below 
the benchmark 

3 Meeting (at 
grade Level 
benchmark) 

4 Excelling (above 
grade level) 

All Students 42% (241) 4% (22) 7% (43) 43 % (247) 
FNIM 51% (174) 3% (11) 6% (19 34 % (117) 
Non-FNIM 29% (48) 5% (11) 10% (24) 55% (130) 

 

 

 

 

 

Green Excelling (above 
grade level) 

Blue Meeting (at grade 
Level benchmark) 

Yellow Approaching (within 
grade level, but 
achieving below the 
benchmark) 

Red  Beginning (below 
grade level 
benchmark) 

 

Criteria:  

54% of Grade 2 

students are reading within or 
above grade level expectations 
reading expectations.  
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Grade 3 End of Year Reading Achievement  

 

Year All Students FNMI Students Non - FNMI 
2015 64% 53% 76% 
2016 63% 57% 69% 
2017 63% 55% 72% 
2018 61% 55% 68% 
2019 68% 59% 79% 

2020* 34% 22% 48% 
2021 53.8% 47% 61.1% 
2022 50.9% 47.1% 56.1% 
2023 54.6% 43.3% 67.4% 
2024 52.3% 43.9% 62.9% 
2025  56.1% 49.8% 64.1% 
2026 63% 54% 76% 

Level  Beginning (below 
grade level 
benchmark) 

 Approaching 
(within grade 
level, but 
achieving below 
the benchmark 

Meeting (at grade 
Level benchmark) 

Excelling (above 
grade level) 

All Students 24% (171) 8% (58) 19% (140) 44% (169) 
FNIM 40% (111) 10% (27) 28% (76) 22% (61) 
Non-FNIM 15% (46) 6% (19) 20% (62) 56% (169) 

 

Green Excelling (above 
grade level) 

 

Blue Meeting (at grade 
Level benchmark) 

 

Yellow Approaching (within 
grade level, but 
achieving below the 
benchmark) 

 

Red  Beginning (below 
grade level 
benchmark) 

 

 

Criteria:  

 

71% of 
Grade 3 
students are reading 
within or above grade 
level reading 
expectations.  
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 Grade 5= All students- 80% within grade 
level benchmarks. 73% of FNIM students 
within grade level benchmarks.  

 

Grade 4= 76% within Grade level 
benchmarks. 71.4% of FNIM students 
within Grade level benchmarks.  

 

 

Grade 6- 84% of students are achieving within 
grade level benchmarks. 81% of FNIM 
students are achieving within benchmarks.  

 

Grade 8- 87% of students are achieving within 
grade level benchmarks. 83%% of FNIM students 
are achieving within grade level benchmarks.  
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 Reading and Assessment 

Purpose: Reading and Assessment Protocol 

To ensure a consistent, research-informed approach to reading instruction and assessment across Grades 
1–8, aligned with our literacy model and provincial curriculum outcomes. This plan supports teachers in 
using data to inform instruction and to strengthen student reading achievement. 

1. Literacy Model Overview 

Our literacy model is grounded in the Science of Reading and emphasizes: 

• Systematic and explicit instruction in phonological awareness, phonics, fluency, vocabulary, 
and comprehension. 

• Responsive teaching informed by ongoing assessment and professional judgment. 
• Balanced application of decoding and meaning-making through authentic reading 

experiences. 
• Professional collaboration through school-based literacy teams and coaching support. 

2. Reading Assessment Protocol 

Core Assessments and Schedule 

Assessment Purpose Timing Who Notes 

Phonological 
Awareness 
Continuum 
(PAC) 

Identifies foundational 
phonological skills and 
gaps. 

Fall, 
Winter, 
Spring (as 
needed) 

Grades 1–2, or 
any student 
below 
benchmark 

Continue until mastery 
(score ≥7/10 Part 3a). 

Quick Phonics 
Screener (QPS) 

Determines phonics 
and decoding needs. 

Fall, 
Winter, 
Spring (as 
needed) 

Grades 1–8 
(below 
benchmark) 

Start at Part 5 for older 
students; continue 
until mastery. 

Reading Rubric 
/ Early Reading 
Rubric 

Measures accuracy, 
fluency, and 
comprehension 
through reading 
conferences. 

Fall, 
Winter, 
Spring 

Grades 1–8 

Replaces DRA/DRRA; 
conference-based 
assessment using 
authentic texts. 
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Assessment Purpose Timing Who Notes 

Monthly 
Reading 
Conferences 

Ongoing formative 
assessment and goal 
setting. 

Monthly All Grades 
Assess engagement, 
fluency, and 
comprehension. 

Progress 
Monitoring 
Tools 

Tracks growth 
between benchmarks. 

Ongoing All Grades 

May include grapheme 
cards, checklists, 
bubble sheets, teacher-
made tools. 

3. Instructional Response and Differentiation 

Based on Assessment Data: 

• Phonological Gaps → Daily small-group or targeted instruction using phonemic 
awareness routines. 

• Decoding Needs → Structured phonics intervention using decodable texts (e.g., UFLI 
Passages, Dandelion Readers). 

• Fluency & Comprehension Focus → Strategy instruction with levelled texts (e.g., Under 
One Sun, Turtle Island, Literacy in Action). 

• Students at or above Benchmark → Enrichment through choice reading, author studies, 
and extended text sets. 

4. Reporting and Communication 

• Report Card Marks determined using multiple sources of evidence (Reading Rubric, 
class work, conferences, teacher judgment). 

• Parent Communication: Share reading goals and growth at each reporting period. 
• School Literacy Teams: Review reading data after each assessment window to identify 

trends and plan interventions. 
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5. Professional Learning and Support  

Focus Area Timeline Action Steps 

Assessment 
Calibration 

Fall 
Review reading rubric exemplars; ensure consistency in 
scoring. 

Targeted Instruction Ongoing 
Coaching cycles on small-group phonics and 
comprehension instruction. 

Data Analysis 
Winter & 
Spring 

Literacy teams review division data to identify growth 
areas. 

Teacher 
Collaboration 

Ongoing 
PLC meetings to share strategies and reflect on 
assessment insights. 

6. Monitoring and Accountability 

• School Leaders ensure assessment schedule adherence and provide collaborative time 
for data review. 

• Teachers maintain assessment records and use data to adjust instruction. 
• Division Literacy Team monitors implementation fidelity and supports with coaching 

and professional learning. 

7. Guiding Beliefs 

• Reading development is holistic, integrating decoding, fluency, and comprehension. 
• Teachers’ professional judgment is central and supported by consistent, evidence-based 

tools. 
• Every student can grow as a reader with the right instruction and support. 

Literacy achievement is improving across the division, with notable gains in Grade 3 and sustained 
success in the middle years. First Nations and Métis student achievement continues to show positive 
growth, demonstrating that focused intervention, relationship-based practices, and culturally 
responsive learning environments are contributing to more equitable outcomes. While achievement 
gaps remain, the data reflects meaningful progress toward the division's commitment to excellence, 
belonging, and success for every learner. 
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Mathematics Achievement 2025-26 

Percentage of Students Achieving Proficiency (≥75%) 

Math Achievement Results- the percentage of students achieving mastery/proficiency as 
measured by the Math Common Assessment Tool within each stand of the Math Curriculum.  

Grade  Number  Patterns and 
Relations  

Shape and 
Space 

Statistics and 
Probability  

K 63 64 53 NA 
1 47 58 63 NA 
2 53 53 66 73 
2 51 54 54 53 
4 48 52 54 50 
5 49 54 46 51 
6 50 41 52 44 
7 46 45 47 40 
8 63 48 50 41 

 

Mathematics achievement data indicates that approximately one-half of students in Grades 1-8 are 
demonstrating proficiency (75% or higher) across most mathematical strands. Results vary by grade level 
and strand, revealing both areas of strength and opportunities for improvement. 

Key Findings 

• Strong foundations are evident in the early years. Kindergarten students demonstrated proficiency 
rates above 60% in both Number (63.4%) and Patterns and Relations (63.7%), indicating that many 
students are entering Grade 1 with strong foundational numeracy skills. 

• Achievement is strongest in specific strands and grades. Grade 2 students achieved the highest 
proficiency levels overall, particularly in Statistics and Probability (73.1%) and Shape and Space 
(65.9%). Grade 8 students demonstrated strong achievement in Number (62.6%). 

• Achievement becomes less consistent through the middle years. Results in Grades 4-8 show 
greater variability across mathematical strands, with proficiency rates often falling below 55%. This 
suggests that students experience increasing challenges as mathematical concepts become more 
abstract and require stronger reasoning and problem-solving skills. 

• Patterns and Relations are a recurring area of concern. Achievement in this strand falls below 50% 
in several grades, including Grade 6 (40.7%), Grade 7 (45.5%), and Grade 8 (47.9%). Since algebraic 
thinking and pattern recognition underpin success in secondary mathematics, this area warrants 
focused attention. 
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• Statistics and Probability presents challenges in the middle years. Proficiency drops to 43.6% in 
Grade 6, 39.8% in Grade 7, and 40.9% in Grade 8, making it one of the weakest performing strands 
across the division.  

• Shape and Space is generally a relative strength. Students perform more consistently in this strand, 
particularly in Grades 1-4, where proficiency levels exceed 53% and peak at 65.9% in Grade 2. 

In response to these results, Saskatchewan Rivers Public Schools will establish Mathematics as the 
division-wide learning priority for the 2027-28 school year. This direction reflects SRPSD's commitment 
to ensuring that every student develops the mathematical knowledge, skills, confidence, and problem-
solving abilities necessary for future success. 

The 2027-28 mathematics priority will focus on: 

• Strengthening teacher content knowledge and pedagogical expertise in mathematics. 

• Supporting consistent implementation of the SRPSD Mathematics Learning Model and use of key 
resources across all schools. 

• Building educator capacity in high-impact instructional strategies including formative assessment, 
classroom discussion, teacher modelling, feedback, intervention, and mathematical discourse. 

• Improving student achievement in Number Sense and Patterns and Relations. 

• Using common assessment data to monitor progress and inform instructional responses. 

• Reducing achievement gaps and improving outcomes for all learners, particularly First Nations and 
Métis students. 

Establishing mathematics as SRPSD's learning priority for 2027-28 will enable a coordinated system-
wide response focused on improving student outcomes, strengthening instructional practice, and 
ensuring every learner develops the mathematical skills necessary for future success. 
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High School Graduation Achievement  

 

3 Year Graduation Rates Province SKRvrs 
Grade 10  
start year 

Graduation 
year All Non-

FNMI FNMI All Non-FNMI FNMI 

2012-13 2014-15 75.2% 84.3% 40.1% 62.8% 81.1% 40.9% 
2013-14 2015-16 75.6% 84.6% 41.9% 68.2% 87.9% 47.1% 
2014-15 2016-17 76.5% 85.4% 43.2% 69.4% 89.3% 52.5% 
2015-16 2017-2018 77.4% 86.5% 44.5% 72.1.6% 88% 53.2% 
2016-17 2018-19 77.3% 86.8% 43.5% 69.3% 90.4% 51.2% 
2017-18 2019-20* 80% 89% 47% 71% 90% 52% 

2018-19 2020-21 79% 89% 45% 73% 92% 54% 

2019-20 2021-22 76% 87% 40% 62% 87% 45% 

2020-21 2022-23 79% 88% 47.9% 73.3% 90.1% 60.1% 

2022-2023 2024-25 79% 89% 48% 69% 86% 56% 

2023-2024 2025-26 81% 90% 51% 74% 93% 57% 
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5 Year Graduation Rates  Province SKRvrs 
Grade 10  
start year 

Graduation 
year All Non-

FNMI FNMI All Non-FNMI FNMI 

2011-2012 2015-2016 83.3% 89.5% 59.6% 79.7% 90.3% 65.4% 

2012-2013 2016-2017 84.0% 90.4% 59.8% 76.6% 87.8% 63.1% 

2013-2014 2017-2018 84.4% 91.1% 59.4% 77.6% 91.3% 63.0% 

2014-2015 2018-2019 84.7% 91.2% 61.0% 81.5% 92.8% 72.1% 

2015-2016 2019-2020 85% 92% 63% 83% 94% 69% 

2016-2017 2020-2021 85% 92% 62% 80% 96% 67% 

2017-2018 2021-2022 86% 93% 62% 82% 95% 68% 

2018-2019 2022-2023 86% 93% 62% 84% 96% 73% 

2019-2020 2023-2024 83% 92% 57% 76% 92% 65% 

2020-2021 2024-2025 87% 93% 67% 83% 95% 73% 

2021-2022 2025-2026 86% 93% 65% 79% 93% 66% 
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2. Credit Attainment  

 

 
Average credits per grade / (Students% with 8 or more credits) 

 Grade 10 Grade 11 Grade 12  
FNMI 6 (52%) 5 (45%) 3 (16%) 
Non-FNMI 9 (91%) 8 (84%) 6 (32%) 

 

High school achievement data reflects a positive story of growth and student success. 
Saskatchewan Rivers Public Schools continues to achieve graduation outcomes for First Nations 
and Métis (FNMI) students that exceed provincial averages in both the three-year and five-year 
graduation measures. These results suggest that the division's focus on Indigenous education, 
relationship-based learning, culturally responsive practices, and flexible pathways to graduation 
is helping more students successfully complete high school. At the same time, credit attainment 
data indicates that achievement gaps remain and that many students require additional time 
and support to graduate. The strongest opportunity for improvement is increasing credit 
accumulation in Grades 10 and 11, as early credit attainment is a key predictor of graduation.  

ADMINISTRATIVE IMPLICATIONS:  
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1. Focus on high impact accelerated teaching strategies  

Administration will sustain the strong and unquestioned connection between student 
achievement and instructional strategies. Schools will continue to enhance their 
understanding of high impact, accelerated instructional strategies in literacy, numeracy 
and assessment.  The goal is to implement instructional practices that have a high effect 
size.  Effect size represents the magnitude of the impact of a given approach. The hinge 
point is .40 (an average of the growth in one year of learning) Teachers must use 
strategies that have an impact of greater than .40 to accelerate learning. 
 

 
2. Build strong school teams and develop teacher collective efficacy using SRPSD learning 

models:  
The most powerful impact on student learning and achievement is teacher collective 
efficacy.  Collective efficacy occurs when, “Teachers and leaders believe that it is their 
fundamental task to evaluate the effect of their practice on students' progress and 
achievement. They also believe that success and failure in student learning is more about 
what they did or did not do, and they place value in solving problems of practice together 
(Hattie & Zierer, 2018).  Administration will continue to support school leaders and 
teachers with the implementation of literacy, assessment and numeracy learning models.  
These models of instruction will embed high effect teaching and assessment practices 
within a culturally responsive framework that honours Indigenous ways of learning and 
teaching.  
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Math Instructional Learning Model  

 
 

Instructional Practices Embedded within the Math Model  
 

Response to intervention: 1.07 
Providing formative evaluation: 0.90 
Teacher-student relationships 0.72 
Spaced versus mass practice: 0.71 
Not labelling students: 0.61 
Cooperative versus individualistic learning: 
0.59 
Peer tutoring: 0.55 
Classroom discussion: 0.82 
Vocabulary programs: 0.67 
Teacher modelling .73 
 

Direct Instruction .59 
Classroom discussion .82 
Comprehensive instructional programs for 
teacher .72 
Strategy based methods .85 
Visual perception programs .55 
Interleaved practice .47 
Provide feedback .71 
Peer assisted learning .62 
Help Seeking 0.72 
Scaffolding .58 
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 SRSPD’s Literacy Model- an explicit teaching model that is based on the science of reading research. 

The 2023-24 school year was the first year that the UFLI resource was introduced as the key resource to 
teach phonics in kindergarten to Grade 3. The UFLI resource: 

1. Provides explicit and systematic programming that introduces students to the foundational 
reading skills necessary for proficient reading 

2. Follows a carefully developed scope and sequence designed to ensure that students acquire each 
skill needed in a logical sequence 

3. Allows students to learn and apply each skill with automaticity and confidence 

4. Designed for whole-class instruction in the primary grades 

5. Can be used for small-group instruction or intervention  

6. Can be used for individual intervention with students experiencing difficulties learning to read in 
any grade 

7. Features ample opportunities for students to practice 

8. Built-in gradual release of responsibility 
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SRSPD’s Experiential Play Based Model – a model of learning that emphasizes oral language 
development, creativity, hand eye coordination and cooperative learning.  It is joyful learning! 
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The Land Based Learning Model is currently being developed with the support of our 
Indigenous partnerships, particularly the Montreal Lake Cree Nation. This work will elevate the 
EPBL model and support the decolonization and indigenization of curriculum and teaching 
practices. 
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High School Learning Model: 

 
 
 
 
 
 
 
 
 

The high school learning model is based on Goulet and Goulet’s research that is founded on Cree 
pedagogy. The focus is on relationship with students, relationship among students, connection to 
process and content. Additionally, high schools are on a journey of reviewing, refreshing and updating 
our understanding of curriculum, assessment and reporting, that we refer to O-BPAR. 
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3. Emphasize assessment practices that supports differentiated learning  

The purpose of assessment is to gain insights into student knowledge, skills and 
confidence in a subject area, with the intention of responding appropriately to support 
the growth of the student.  Administration will continue to support schools as they 
engage in assessment practices that will lead to responsive and differentiated 
instruction.  Assessment /learning data collection will continue to occur throughout the 
school year aligned to the Assessment Calendar.  It is important to note that assessment 
is an ongoing process, and schools will increase the frequency of assessments based on 
the needs of students.   

 
4. Provide responsive, aligned professional development opportunities 

Administration is prioritizing the alignment of various professional development 
opportunities.  Schools are organized into learning communities based on their school 
priority goal of numeracy, literacy or graduation, land-based learning and mental health 
and well-being.  The learning community structure allows schools to receive targeted and 
timely professional learning that highlights evidence-based practices within their priority 
area. Schools will participate in teams comprised of school administration and teacher 
leadership.  The embedded coach involved in the Dreamcatcher Coaching Program will 
offer support to teachers that is aligned with the support provided by the consultants and 
coaches of the Inclusive Learning Team.  
 
All school-based administrators are developing and enhancing their leadership by 
engaging in professional learning at every leadership meeting to develop cross-cultural 
competences; an appreciation for Indigenous worldview and perspectives and anti-racist 
and anti-oppressive leadership and teaching strategies.  This professional development is 
tied to the Truth and Reconciliation calls to action.  
 



Accountability Report: Student Achievement 
 

23 
 

 

 

 
 
 
 

The structure of professional development supports school leadership teams toward alignment 
of work in literacy, math and assessment and to implement the SRSPD learning models with 
integrity and fidelity.  
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5. Connect the work of the Indigenous Perspectives Team (IPT)to student achievement 

The Indigenous Perspectives Team supports school leaders, teachers and students.  Their 
work is comprehensive and elevates the work of all other teams with the inclusion of 
Indigenous ways of leading, learning and teaching.  The IPT identify indigenous resources 
and have created an impressive cache of information that is accessible to teachers on a 
google site. They are naturalizing the inclusion of Indigenous Knowledge within curricula 
and they continue to foster relationships between schools and Elders.  

 
 
GOVERNANCE IMPLICATIONS 
 
Based upon the report, it is recommended that the Board continue to provide the following: 
1. Advocacy for early learning and literacy to be high-priority items within the province; 
2. Courageous data informed decisions;  
3. Continue to partner with Indigenous organizations, Elders and Traditional Knowledge 

Keepers to demonstrate a commitment to the Truth and Reconciliation Calls to Action; 
4. Honour Indigenous worldview, knowledge and perspectives by sustaining and maintaining 

the Indigenous Perspectives Team and the Cree Language and Culture Kindergarten 
program.  

5. Continued focus on the improvement of student achievement;  
6. Financial support for student learning and intervention strategies.  
7. Continue to support Indigenous education as a core strategy for improving student 

achievement, engagement, and belonging for all learners, recognizing evidence that 
Indigenous-informed instructional practices are contributing to improved outcomes for 
FNIM students while strengthening learning environments and achievement across the 
division. 

Indigenous knowledge is the 
foundation of SRSPD’s learning 
model.   

Indigenous knowledge will 
strengthen and enhance our work 
as leaders create belonging and 
implement effective learning 
models.  



 
SASKATCHEWAN RIVERS PUBLIC SCHOOL 
DIVISION  

 
MEETING DATE:  October 5, 2026 

​ ​ ​ ​ ​ ​ ​  
Type of Meeting​ Agenda Items​​ ​ ​ ​ Intent​ 
[X ] Regular​ [   ] Correspondence​ [ ] Information 
[   ] Closed Session​ [   ] New Business​ [   ] Decision 
[   ] Committee of the Whole​ [   ] Reports from Administrative Staff​ [X ] Discussion 
​ ​ [X ] Other:     SRSC Report        ​ [   ]Consent Item 
​ ​ ​ ​ ​ ​  
FROM:     SRSC   ​ ​ ​                         ATTACHMENTS​       [   ]   
 
RE:   SRSC REPORT 
  
Background:  
 
The SRSC met with the full group for the first meeting of the year on September 28th, 
and the executive will meet on October 26th for the orientation meeting.  
 
Highlights of Recent SRSC Meeting: 
 
●​ The SRSC welcomed new members, got to know each other through a Halloween 

candy ranking activity, and learned about the SRSC group and what we do. 
●​ Garette designed a constitution Amazing Race, which brought out everyone's 

competitive side.  
●​ Following the Amazing Race, SRSC members worked together to create a vision 

board of an ideal school experience, which set the tone and inspired ideas of what 
we could work on this year.  

●​ The new executive board was elected. Congratulations to: 
-​ Board Representatives: Tye Vaughan (rural) & Matthew Quiring (urban) 
-​ President: ​ ​ Hadley Gariepy  
-​ Vice President: ​ ​ Mya Carriere 
-​ Secretary: ​ ​ Ashlynn Murphy  
-​ Media Relations Officer: Kallie Smith 

 
School Highlights (2-3 schools at each meeting, so each is highlighted at least 
once/year): 
 
●​ Many schools are keeping the Terry Fox run alive, and planning runs and walks in 

their communities.  
●​ Many students highlighted their schools' back-to-school events, including BBQ’s, 

Breakfasts, and assemblies.  
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●​ The Saskatchewan Student Leadership conference was also mentioned various times, 

and everyone who attended thought it was a great experience! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​  
RECOMMENDATION 
​ ​ ​ ​ ​ ​ ​  
 
That the Board consider the information in this report and take appropriate action as 
needed. 

Board directed questions: 
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