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	Title of Unit
	Connections In Our World
	Grade Level
	1

	Curriculum Area
	Social Studies
	Time Frame
	10 lessons

	Developed By
	

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	DR1.3 Demonstrate awareness of human’s reliance on the natural environment to meet needs, and how location affects families in meeting needs and wants.
a. Identify sources of food common in students’ meals (e.g., plants, mammals, fish, birds, animal products like milk, cheese, and eggs).

c. Trace the geographic origins of food products consumed by students. 
DR1.4 Recognize globes and maps as representations of the surface of the Earth, and distinguish land and water masses on globes and maps. 

a. Compile a list of various types of models used as representations of real things (e.g., toys, dolls, action figures, figurines, pictures, diagrams, maps).

b. Identify general characteristics of maps and globes as models of all or parts of the Earth, including reasons why certain colours are used to depict particular physical features. 

DR1.5 Identify and represent the orientation in space (where) and time (when) of significant places and events in the lives of students. 

a. Identify Saskatchewan as our province and Canada as our country, and give examples of other provinces and other countries. 

b. Locate Canada, and the relative location of Saskatchewan, on a globe. 

c. Locate Saskatchewan and the relative location of the community of the school on a map of Canada. 



	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?         

	-Where and what does our food come from? 
-Why do we need to know how to find places? 


	-Students will understand the value of maps as representations.

	
	Misconceptions

	
	(Optional)

	
	

	Knowledge

Students will know…
	Skills

Students will be able to…

	-Sources of food 

… that humans rely on the natural environment to meet needs. 
… how location affects families in meeting needs and wants. 

… that globes and maps are representations of the surface of the Earth.

… how to distinguish land and water masses on globes and maps. 

… how to identify the orientation in space (where) of significant places, such as Prince Albert, Saskatchewan, Canada, and other countries where their food comes from.

-Food is a basic need.

-That the majority of our food is not local and must be transported to us.
-That this impacts the natural environment. 


	a. Identify sources of food common in students’ meals (e.g., plants, mammals, fish, birds, and animal products like milk, cheese, and eggs).

c. Trace the geographic origins of food products consumed by students.

a. Compile a list of various types of models used as representations of real things (e.g., toys, dolls, action figures, figurines, pictures, diagrams, maps).

b. Identify general characteristics of maps and globes as models of all or parts of the Earth, including reasons why certain colours are used to depict particular physical features. 

a. Identify Saskatchewan as our province and Canada as our country, and give examples of other provinces and other countries. 

b. Locate Canada, and the relative location of Saskatchewan, on a globe. 

c. Locate Saskatchewan and the relative location of the community of the school on a map of Canada.



	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	You are a chef in restaurant in Prince Albert. You have a reservation for a family who doesn’t speak English. You will create a page of a menu showing (in pictures) a chosen dish and two sources of food within the dish. We will then create a class menu that includes everyone’s page and view as a class.  
-Identify sources of food within a meal or dish (e.g. plants, mammals, fish, birds, animal products like milk, cheese, and eggs).

-Find Prince Albert, Saskatchewan, and Canada on a map
-Identify a source (i.e., field, garden, lake, ocean) that a food product comes from


	Goal:

What should students accomplish by completing this task?

	
	Role:
What role (perspective) will your students be taking?

	
	Audience:
Who is the relevant audience?

	
	Situation:
The context or challenge provided to the student.

	
	Product/Performance:
What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?
UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?
EVALUATING: Can the students justify a stand or decision?
CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling
COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Please attach rubric to unit plan.

	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversation
	Observation
	Product

	Journals 
Conferencing


	Checklist
Rubric
	Pictorial, oral, or written list of representations
Location of Saskatchewan and relative location of Prince Albert on map of Canada

Community map

Performance task
Rubric

	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Students have prior knowledge about food they consume.

Students have some ideas of where various foods come from (e.g., certain fish from lakes). 
Students know what city they live in and may also know that they live in Saskatchewan and Canada.

Students have prior experience with representations of real things (e.g., dolls and action figures).
Students know that food is a basic need.

State and post essential questions. 
State outcomes and/or indicators at beginning of lesson.



	How will you hook students at the beginning of the unit? (motivational set)

	See Lesson 1.


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?  How will you organize and sequence the learning activities to optimize the engagement and achievement of all students?

	· Lesson 1: How to hook: Review basic human needs. Make a list of the food groups. Ask if anyone has had Chicken McNuggets recently. Ask kids where and what they think Chicken McNuggets come from and add under the appropriate food group headings. Watch relevant portion of Jamie Oliver video on how Chicken McNuggets are made and then add actual basic ingredients of Chicken McNuggets under appropriate food groups. Explain to kids that we will be learning about where our food comes from. 
· Lesson 2: Review food group list and ingredients in Chicken McNuggets. Where and what do those ingredients come from? E.g. chicken from a farm or factory. Have students create a web with the class’s findings. Review that it is important to know where things come from in order to take care of the Earth. Read Taking Care of Mother Earth by Leanne Flett Kruger.
· Lesson 3: Explain that we will be finding the location of the province that we live in - Saskatchewan. First, we will have to find Canada on a globe and then a map. Explain that maps and globes are representations of the world. Which is the real thing? Which is the representation? Start a list with “Real Thing” and “Representation” as the headers and add this information to the list. Ask kids for something else that is a representation of a real thing. Examples might include: dolls or action figures for people, blueprints for a building, drive through menu pictures for real food, etc. Hand out a two column list to students and have them compile a list of one or more item that is a representation of a real thing. Students may draw a picture or write the name of the item or may relate it orally.
· Lesson 4: Explain that we will be finding the city of Prince Albert on a map. Review that maps and globes are representations of the world. Play “telephone” – you show the first student where Canada is, that student shows another, etc. Kids must keep their eyes closed until the globe reaches them. Travel around with the globe to ensure that students pass along the “message” correctly. Explain that the province that we live in is called Saskatchewan. Play “telephone” again, this time finding Saskatchewan. Pull up the National Geographic MapMaker Interactive or another mapping tool on the SmartBoard and have someone find Canada and then Saskatchewan. Give kids a print out of a map of Canada and have them colour in Saskatchewan in their favorite colour. Show students the location of Prince Albert on a map and have them show you approximately where it is in Saskatchewan on their own map of Canada. Go around to each student and have them show you where they marked Prince Albert as being on the map of Canada.
· Lesson 5: Review location of Canada, Saskatchewan, and Prince Albert on SmartBoard and globe. Have students identify where land and water masses are on the map. Why are maps important? Why do we need to know how to find places? Explain the cardinal directions (north, south, east, west) and explain a way of remembering, such as “Never Eat Shredded Wheat.” Come up with other sayings to remember the cardinal directions and have students point to them on the map as they say them. Explain that it is important to know these directions in order to describe where places are on the map. Find another city relative to Prince Albert on the map and have students explain its location relative to Prince Albert using cardinal directions. 
· Lesson 6: Why do we need to know how to find places? When might we need a map? Review that using the cardinal directions, you can describe where someplace is on a map or globe. Explain that another way of explaining things is by using terms such as above, below, near, far, left, right, front, back, in, and out. Make a list of such terms. Play “Eye Spy” as a class. Have the leader give the first hint, such as “I spy with my little eye something that is blue.” and then use the terms to give hints as other students attempt to guess the item. Explain that you can also use terms to describe events relative to time. Make a list of such terms, such as day, night, this morning, this afternoon, this evening, yesterday, today, tomorrow, last week, this week, next week, last month, this month, next month, last year, this year, next year. Explain that we will play a guessing game about an event that happened or will happen some time today and give students a hint about the event, and then a term describing it relative to time with each wrong guess. For example, you might pick eating breakfast as your event. Your hint might be that you ate something at this event. With each wrong guess, such as “supper”, you would use a term to describe when it occurred. For example, you would say that it happened this morning or earlier. 
· Lesson 7: Explain that we will be creating a map to show the location of our school. Look at the city of Prince Albert on the SmartBoard. Zoom in to the school and have students come up and identify the cardinal directions. Then ask students what is north of the school (the river), east of the school (The Welcome Inn), west of the school (the old fire hall), and south of the school (15th Street McDonalds). Give students large sheets of paper and have them label the cardinal directions on the map. Explain that we will be making maps of what we just discussed. Have students draw the school at the centre of the map. Review what is north, east, south, and west and have students draw on the map. Then explain that we will test out our maps. Head to 4th Street and point out the fourth cardinal directions. Compare the cardinal directions to their maps and have students cross check their maps against the locations of the mapped places. 
· Lesson 8: Review where and what Chicken McNuggets come from. Review students’ webs of the ingredients found in Chicken McNuggets and where they come from. Discuss how the ingredients might have travelled to their current location based on where they could have originated. Explain that we will be creating another web for bannock. Read Granny’s Giant Bannock by Brenda Isabel Wastasecoot and make a list of ingredients found in bannock and place in the four food groups list. Where do these ingredients come from? For example, flour from a grain field, butter from a cow who is from a field or farm, water from lakes (find on map). Why is it important to know where and what your food comes from?
· Lesson 9: Explain to students that each of them is a chef in a restaurant in Prince Albert: You have a reservation for a family who doesn’t speak English and you also don’t speak their language. How else can you communicate? Discuss and then explain: You will create a page of a menu showing (in pictures) a chosen dish and two sources of food within the dish. We will then create a class menu that includes everyone’s page and view as a class. What dishes could you make? Have students fill a page that has a large circle for the image of their dish and two smaller circles for images of two of the ingredients in the dish. 
· Lesson 10: Finish menu pages and compile into class menu. Have students conference with you on what the two ingredients in their dish are, and where they came from. Have students take turns at the carpet explaining their dish to their peers. “Publish” the menu and put on the bookshelf for students to read.

	Time Frame

	
	

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work based on your essential questions and enduring understandings? 

	Conferencing prior to presentation of menu page
Testing out of map
Editing process for menu pages


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Self assessment during conferencing
Editing process for menu pages

Discussion of essential questions


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	Pictorial, oral, or written options for representations assignment
Visual representation of menu item – can also have students who would benefit from extending the task write a description of the dish


	What resources will you use in the learning experiences to meet the outcomes?

	Jamie Oliver video: https://www.youtube.com/watch?v=S9B7im8aQjo
Taking Care of Mother Earth by Leanne Flett Kruger.
Mapping Tools: www.glencoe.com/sites/common_assets/socialstudies/eow_notwdb_v2/NOTWDB_1.html
http://education.nationalgeographic.com/education/mapping/interactive-map/?ar_a=1#theme=Satellite&c=0|0&sf=186031229.668185
Map of Canada: http://www.printablemaps.net/north-america-maps/canada-maps/maps/CANADA-province-outlines.pdf
Globe
Granny’s Giant Bannock by Brenda Isabel Wastasecoot


	Assess and Reflect (Stage 4)

	Required Areas of Study:
 Is there alignment between outcomes, performance assessment and learning experiences?
	

	BAL’s:
 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	

	CELS & CCC’s: 
Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	     

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	     

	Blueprint for Life: 
Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	     


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
