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	Title of Unit
	Fabulous Fairy Tale Fun
	Grade Level
	1

	Curriculum Area
	ELA
	Time Frame
	4 - 5 weeks

	Developed By
	
	ELA Context
	Imaginative and Literary

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	Comprehend and Respond
CR1.3   Listen to and comprehend a variety of text (including a book read aloud, a person speaking and directions) to retell the sequence and key points (who, what, when, where, why) and the problems and solutions.
CR1.4 Read and comprehend grade-appropriate texts (including narratives, informational texts, scripts, and poems) by relating the sequence (i.e., beginning, middle, and end), the key points (who, what, when, where, and why), and the problems and solutions.
Compose and Create
CC1.2 Represent key ideas and events in a logical sequence and with detail in different ways (including dramatization, pictures, sounds, physical movement, charts, models and drawings).
CC1.3 

Speak clearly and audibly about ideas, experiences, preferences, questions, and conclusions in a logical sequence, using expression and dramatization when appropriate.
Assess and Reflect
AR1.1 Identify with teacher guidance what good viewers, listeners, readers, representers, speakers and writers do.

	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?   Students will understand that…      

	How does a writer hook the reader or listener?
Why is it important to listen to a story?

Why is story sequence important? 
	· writing is a process and serves many purposes.

	
	Misconception

	Unit Question (ELA context)
	(Optional)

	What is a fairy tale?

	

	Knowledge

Students will know…
	Skills

Students will be able to…

	- and be able to recognize fairy tales by their elements.
- that fairy tales may have more than one version.
CR1.3

….how to retell stories by relating a sequence of events by answering who, what, when, where, why and how questions.
….that they can use their prior knowledge and personal experiences to make connections to the text.

…that they can preview a text to help them understand.

….demonstrate how to listen attentively and understand as a listener through body language and facial expressions (e.g., nodding in agreement).
….listen to carry out directions with four to six simple texts.

…

CR1.4

…that they can select and use the appropriate before, during, and after strategies when reading.

…how to apply appropriate cues and conventions (pragmatic, textual, syntactic, semantic/lexical/ morphological, graphophonic, and other communication cues and conventions)  to construct and communicate meaning when reading.

….will know that speech sounds can be represented by graphemes (alphabetic principle).

….how to read aloud with fluency, expression, and comprehension any text that is already familiar and is at an independent reading level.
CC1.2
…will know that making pictures, illustrations, and other representations clarify and extend understanding.
….how to read the pictures
….how to check for details in work.

…how to dramatize a story.
CC1.3 

- how to speak clearly and audibly about ideas, experiences, preferences, questions, and conclusions in a logical sequence, using expression and dramatization when appropriate.

…how to retell interesting or important aspects of favourite or familiar topics and stories

…how to share ideas and experiences in large and small groups

AR1.1

….with teacher guidance reflect on  what good viewers, listeners, readers, representers, speakers and writers do
	…. activate and build on prior knowledge. (B)

….preview a text. (B)

…demonstrate active listening behaviours (e.g., giving non-verbal acknowledgement, asking questions) (D)
….ask questions to satisfy personal curiosity and to make sense of oral language (D)

…..construct meaning by using the language cueing systems in oral texts, including the phonemic system (hearing and segmenting initial, final, and medial sounds) (D)

….make and check predictions using prior knowledge and oral text features to understand information (D)

….make connections between texts, prior knowledge, and personal experiences (D)

….retell stories by relating the sequence of story events (A)

…..tell what is learned by answering who, what, when, where, why, and how questions (A)

…..relate aspects of stories and characters from oral texts to personal feelings and experiences (A)
….activate and build upon prior knowledge and experiences (B)

…..predict what the text is about based on title, pictures, and background information (B)
….attempt and practise reading behaviours (D)
….use the  cueing systems to construct meaning from the text  (D)

…..interpret visuals (e.g., illustrations, graphics, tables) (D) 
…make connections between text, prior knowledge, and personal experiences (D)

….select and use a variety of before, during and after strategies to construct and confirm meaning  when reading (D)

….begin to self-correct (D)

…identify key ideas and supporting ideas (D)

.. recall details, events, characters, setting, and sequence of events (A)
… represent and tell key facts and ideas (A)

… enjoy reading texts independently (A)
… plan ways to represent key facts and ideas in own ways (B)
….represent the beginning, middle, and end of a variety of texts (D)
…..create original representations to communicate and demonstrate understanding (e.g., painting, drawing) (D)
…..share ideas and experiences using various forms such as pattern stories and illustrations for particular audiences (D)
…..organize print, pictures, and 3-dimensional objects, and dramatize scenes to express ideas and tell stories (D) 

…..use applicable pragmatic, textual, syntactic, semantic/lexical/ morphological, graphophonic, and other communication cues and conventions to construct and communicate meaning when using various forms of representing. (D)

....dramatize a story (A)
….check for completeness of work and add details (A)

….demonstrate interest in others' work (A)
….organize pictures to express ideas and tell stories (B)

….choose to speak to and for others when reporting for a group(B)

…. present information and ideas in complete statements (D)

… relate the beginning, middle, and end of a variety of texts(D)

… use illustrations and other materials to aid presentation(D)

…. notice audience response (A)

…listen to feedback from others (A)

… reflect upon own representing skills and strategies by checking details and the meaning portrayed by representations

…. reflect upon own reading skills and strategies including checking for meaning and sounding out words

…. reflect upon own listening skills and strategies including listening quietly and taking turns



	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	As an author/illustrator of children’s books, you are going to write and illustrate a retelling of your favourite fairy tale using pictures and/or words.  You will share your story and illustrations through partner reading. (Read Around the Clock)
The cover of your book needs to include the book title, author/illustrator’s name, and an illustration that portrays one fairy tale element. Inside your book you will use pictures and/or words to retell  the important fairy tale sequence using the words first, next, then, then….last.


	Goal:

What should students accomplish by completing this task?

	
	Role:
What role (perspective) will your students be taking?

	
	Audience:
Who is the relevant audience?

	
	Situation:
The context or challenge provided to the student.

	
	Product/Performance:
What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?
UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?
EVALUATING: Can the students justify a stand or decision?
CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling
COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating


	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	

	Performance Rubric

Criteria

Exceeding

Meeting

Beginning to Meet

Not Yet Meeting

CC1.2 Represent key ideas and events, in a logical sequence and with detail, in different ways (including dramatization, pictures, sounds, physical movement, charts, models, and drawings). 
Representing: Represents key ideas and events with elaboration and details that enhance the message. 

Writing: Writes original stories and informational texts to narrate, explain, and describe. 
Representing: Represents key ideas and events with elaboration. 

Writing: Writes stories and short informational texts about familiar events and experiences, with a minimum of five sentences. 

Representing: Represents ideas and events with few details. 

Writing: Creates short text with own ideas following a model. 

Representing: Represents basic ideas and events with limited details. 

Writing: Draws pictures and attempts to add print to communicate ideas following teacher modelling. 

CC1.3 Speak clearly and audibly about ideas, experiences, preferences, questions, and conclusions in a logical sequence, using expression and dramatization when appropriate.
Speaking: Generates and contributes ideas on particular topics with appropriate facts and details. 
Speaking: Talks about ideas, experiences, and preferences related to texts and familiar topics. 

Speaking: Conveys own thoughts clearly when relating own events and retelling a story; asks appropriate questions; participates in group experiences. 

Speaking: Talks about basic ideas and experiences; recalls and retells directions; asks permission. 

Comprehend and Respond (Viewing, Listening, Reading) Rubrics
Retelling  (Listening and Reading)
Criteria
Exceeding

Meeting

Beginning to Meet

Not Yet Meeting

CR1.3 Listen to and comprehend a variety of texts (including a book read aloud, a person speaking, and directions) to retell the sequence and key points (who, what, when, where, why, and how). 
Listens, retells, and elaborates, independently, the key ideas (who, what, when, where, how, why) of a text. Carries out directions with more than six steps. 
Listens and retells the sequence and key points (who, what when, where, how, and why) of a text; follows directions with four to six simple steps. 

Listens and retells with some detail the basic ideas of a text. Follows two- and three-step instructions. 

Listens and retells a few or little of the ideas or details in the text. Follows one-step oral directions correctly. 

CR1.4 Read and comprehend grade-appropriate texts (including narratives, informational texts, scripts, and poems) by relating the sequence (i.e., beginning, middle, and end), the key points (who, what, when, where, and why), and the problems and solutions.

Reads and retells, independently, using key events, and ideas of a story .

Reads and retells the sequence and key points (who, what, when, where, how, why) of a text.

Reads and retells stories by relating most key points. 

Reads and retells some ideas in simple texts. 

Use of Strategies, Cues and Conventions (Viewing, Listening, Reading)

Criteria

Exceeding

Meeting

Beginning to Meet

Not Yet Meeting

Use of Strategies 
Feels confident using task-relevant strategies before, during, and after viewing, listening, or reading. 
Uses, with practice and teacher support, before, during, and after strategies relevant to the task. 
Uses, with prompting and support, a few before, during, and after viewing, listening, and reading strategies. Does not always know when to apply them to a new task. 
Requires repeated modelling of before, during, and after viewing, listening, and reading strategies and continuous coaching on when and how to use them. 
Cues and Conventions 
Uses confidently and consistently the cues and conventions of communication and language to construct meaning. 
Uses the cues and conventions of communication and language to construct meaning. 
Uses, with prompting and support, a few before, during, and after viewing, listening, and reading strategies. Does not always know when to apply them to a new task. 
Has an uncertain grasp of the basic cues and conventions of communication and language to construct meaning. 
Assess and Reflect Rubric
Criteria

Exceeding

Meeting

Beginning to Meet

Not Yet Meeting

AR1.1 Identify with teacher guidance what good viewers, listeners, readers, representers, speakers and writers do.

Demonstrates the good behaviors of good listeners, readers, speakers and writers.

Identifies what good listeners, readers, speakers and writers do.

Identifies, with teacher’s guidance, what good listeners, readers, speakers and writers do.

Reflects, with teacher guidance and modeling, on what good listeners, readers, speakers and writers do.



	

	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	     - 
Observation

Conversation

Product

Anecdotal Records

Hand Signals

Self-assessment

Peer Assessment

Performance Task Rubric

Performance Task – Student Rubric

Retelling Rubric (Reading/Listening)
Assess and Reflect Rubric

Retelling Rubris – Characters,  Sequence of Events
Sequence of Events Checklist – Student/Peer

Retelling Checklist – Stiudent/Peer

      Student Self-Assessment Compose and Create Rubric
Criteria

1

2

3

4

CC1.2 Draw and write a retell of important story ideas and events, in sequence and with detail.
Write your story needing teacher help to sequence.

Write your story including a sequence of three important events. (First, next, last)

Write your story including a sequence of  four important events. (First, next, then, last)

Write your story  including a sequence of all important events. (First, next, then, then…last).

Has a few drawings no extra details. May not match the events.

Drawings match the story events. Few added details

Four detailed drawings that match the story events.

Many detailed drawings that match the story events.
             Student Self-Assessment
             Retelling Rubric  - Characters
Criteria
1

2

3

4

Characters 

 Details
he, she,   

     they             

he, she, at least one detail

calls characters by name, at least one detail

calls all characters by name, most details

Student Self/Peer Assessment Checklist 
  - Sequence of Events
Retelling                               by   

Retelling                               by   

______ Title of the story

______ First

______Next

______Then

______Then

______Then

______Last

______ Title of the story

______ First

______Next

______Then

______Then

______Then

______Last

Student Self/Peer Assessment
               Retelling Checklist

Student:____________________________   

Date:_____________________

Story ____________________________________________

Does my retelling have ………………………

1. Beginning 

       (Did I tell the name of the story, 

       W here it happened,

       Who was in the story and what was the problem?)

      Story title  ...........................................................      Yes       No

      Setting (where, when)……………………………..     Yes      No

      Character(s) names (who)…………………………    Yes     No

      Problem (what?)…………………………………….     Yes     No

2.  Middle (Did I tell what happened)?

     FIRST…………………………………………………………Yes     No

     NEXT…………………………………………………………..Yes     No

     THEN…………………………………………………………..Yes    NO

     LAST……………………………………………………………Yes    No

3.  End  (Did I tell how the problem was solved)?
     Problem Solved (How?)   …………………………………..Yes   No



	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	· Post essential questions on the bulletin board:
                             Why is it important to listen to a story?

                             Why is story sequence important?
                             How does the writer hook the reader or listener?

            Focus on a different essential question each week. 
· With the students, develop a chart on fairy tale characteristics.  Post the chart.  

· Make students aware of the performance task and accompanying rubric early in the unit so that students are able to prepare their book and participate in the Read Around the Clock.


	How will you hook students at the beginning of the unit? (motivational set)

	Helper of the day becomes royalty of their choice, wears a crown and sits on the throne during carpet time.  The Helper wears the crown all day.  Morning Message each day revolves around fairy tales.  There is a fairy tale character quote embedded in the message.  Fairy tale characters are posted on a chart stand and the children, using grapho-phonic cues as well as the quote, identify the speaker of the quote.  Daily after the students identify the character, we read and discuss the new fairy tale.  
The first quote comes from the fairy tale Snow White and the Seven Dwarfs.  We read the big book (song based on Snow White and the Seven Dwarfs) and sing and do the actions for In a Castle Long Ago.  All books and centres around the classroom are related to fairy tales and royalty. 


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?

	1. Read poem called A Fairy Tale Book by Vera Trembach 1992. (see attachment) (CR1.4;AR1.1)
2. Introduce the fairy tale elements using posters after reading the initial fairy tale. (CR1.3; CR1.4)
3. Review elements with each new fairy tale read.(CR1.3; CR1.4)
4. Cloze Procedure to focus on story sequence and learn fairy tale vocabulary. (Student booklets of In a Castle Long Ago) Students share their individual books with partners and parents. (CR1.3; CRCR1.4)
5. Second Story Little Red Riding Hood – use same procedure regarding quote (see above) (CR1.3; CR1.4)
-Read different versions of the story.

      - As a class, sequence the story using picture cards

      - Drama Frieze (CC1.2)– students use the picture cards as a basis for a drama frieze.  Students act out the picture card, 
        while the other   students guess the part of the story. Record story action portrayed with digital photos.  

    - use photos to make a simplified version of  Little Red Riding Hood into a class big book, as well as individual student copies 
      Children work on vocabulary, word endings, double sound pictures, reading to partners and choral reading with expression.
      (CR1.3; CR1.4)
     - Students use book for Read to Self, Partner Reading and read to a parent (CR1.4)
   - Record students reading book for Listening Center (CR1.4)
6. Three Billy Goats Gruff– use same procedure regarding quote (see above)

- Teacher tells story using puppets. (Puppets are out for students to practice retelling) (cc1.2)
      -Read different versions of the story. (CR1.3)
      -Disscuss story elements (CR1.3; CR1.4)
     - Use Go Chart.  Post Character, Setting and Problem on the chart with sticky notes (CR1.3)
     - Timed Practice retelling setting, character and problem to partners.  Partner is the listener and evaluator.(CR1.3)
       Using the Retelling Checklist from Go chart, the listener identifies accuracy of retell.(CR1.3; AR1.1)
· Read easy version of Three Billy Goats Gruff (teacher revised version). Children work on vocabulary, word endings, 

double sound  pictures, reading to partners and choral reading with expression. (CR1.4)
       After reading, sequence story using picture cards. (CR1.3)
    - students act out the story in groups of four.  Each student wears a picture of their character (CC1.2)
    - Use Go Chart –With whole class group, fill in First, Next, Then, Then, Then, Last (CR1.3)
    - Story Map – children organize the six sequence cards on their map labeling the pictures with First, Next, Then, Then, 

      Then and Last. (CR1.3) Evaluate individual student work using checklist.

       Timed Retell – Students use the story map to retell story sequence to a partner. (CR1.3)
      Partner uses checklist to evaluate retell. (AR.1) Switch jobs.

      Next day do a second timed retell, students retell the story without story map cue cards.(CR1.3) Partner evaluates.(AR1.1)  
      Switch jobs.

 7. Cinderella – use same procedure regarding quote (see above)

            -Read different versions of the sctory. (CR1.3)
            -Discuss story elements. CR1.3; CR1.4 
             Use Shape Go Map activities for more practice in sequencing. (CR1.3) Use six story cards for Cinderella.

             Discuss solution to the problem and post on Go Map (CR1.3)
· Focus on using character names when retelling the story. (CR1.3) With students develop rubric focusing on characters and details using student friendly language. (AR1.1)See copy attached 

· Model retelling, have students evaluate retell by putting up the number off fingers that correspond with the rubric.(AR1.1)
· Students retell in partners.  Listener scores using rubric.  Switch.(AR1.1)
·  Read easy version of Cinderella (teacher revised version). Children work on vocabulary, word endings, 

double sound pictures, reading to partners and choral reading with expression. (CR1.4)
      -      After reading, sequence story using picture cards. (CR1.4)
· Listening Centre – Have administration (principal, vice-principal, secretary) record an audio version of any one of the stories studied. (CR1.3)
8. Performance Task – see above

9. Royal Ball (Develop social responsibility by making a positive contribution to the community) (CC1.2)
Students and guests (parents and grandparents) are invited to dress in their finest for the Royal Ball, which is an annual Grade One event hosted by the residents of Birchview Nursing Home.  This event includes a royal procession, student waltzing, parent student waltzing, parent and grandparent student waltzing and waltzing with residents who are able. Royal pictures are taken and a royal potluck lunch is served.

	Time Frame

	
	

	1How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work?

	Through Morning Message, Read-Alouds, and Shared Reading reading strategies are introduced and modeled. During small group instruction and individual conferences, students practice strategies introduced.  (The Café Book Gail Boushey and Joan Moser)

     -  Comprehension 

          a) Check for Understanding
          b) Back up and Reread

      -   Accuracy
a) Cross Checking

b) Use the Pictures

c) Blending Sounds

d) Flip the Sound

· Fluency

a) sight words

b) Punctuation

· Expand vocabulary

a) Tune in to Interesting Words

Through teacher modeling, teacher led class discussions and practice students will assess sample retelling booklets using the Compose and create Student-Self Assessment Compose and Create Rubric.


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	Teacher-led Discussions after Read Alouds, students practice assessing teacher modeled sample retellings using the Retelling Checklist.

Teacher-led discussions after Read to Self – Thumbs Up/Thumbs to the Side  - students reflect on own reading behaviors based on Read to Self I chart
Self-assessment forms - these would need to be completed an interview/conference with an adult.

Compose and Create Rubric (Student Self-Assessment)

Retelling Character (Student Self-Assessment)

These forms would be completed with a partner

Retelling Sequence of Events (Student Self/Peer Assessment)



	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?

	· Read-Aloud, class discussions about various fairy tales
· Guided/Independent Reading:  During this 5 week unit students will read books at student’s independent level together with teacher created easier fairy tale books.  (CR1.4   Read and comprehend grade-appropriate texts, (including narratives, informational texts, scripts, poems) by relating the sequence (i.e. beginning middle and end), the key points (who, what, where, when, and why), and the problems and solutions.) (Read to Self)
· Partner Reading (Read to Someone)

· Read to parents

· Listen to Reading (Listening Centre)
· Teacher-assisted story writing

· Modeling and demonstrating what is expected as good listeners, speakers, readers and writers.



	Resources

	Resources

	Snow White and Seven Dwarfs

Little Red Riding Hood

Three Billy Goats Gruff

Cinderella

Collection of other fairy tales e.g. Three Little Pigs, Sleeping Beauty, Beauty and the Beast, Rupunzel
Individual leveled reading books
Vera Tremback’s - A Fairy Tale Book (Poem), In a Castle Long Ago (big book)

The Daily 5 – Read to Self, Read to a Partner, Listening Centre

The Café Book – Comprehension, Accuracy, Fluency, Expanding Vocabulary (teacher modeling of reading strategy instruction, individual student conferences)
      -  Comprehension 

          a) Check for Understanding
          b) Back up and Reread

      -   Accuracy
e) Cross Checking

f) Use the Pictures

g) Blending Sounds

h) Flip the Sound

· Fluency

c) sight words

d) Punctuation

· Expand vocabulary

b) Tune in to Interesting Words

Additonal resources – see t-drive

                                 A Fairy Tale Book by Vera Trembach

                                 Student books and sequencing cards for

                                 Little Red Riding Hood, Three Billy Goats Gruff, and Cinderella


	Assess and Reflect (Stage 4)

	Required Areas of Study:
 Is there alignment between outcomes, performance assessment and learning experiences?
	

	BAL’s:
 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	

	CELS & CCC’s: 
Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	     

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	     

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	     

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	     

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	     

	Blueprint for Life: 
Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	     


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.












