Understanding by Design Unit Template

	Title of Unit
	Friendship
	Grade Level
	1

	Curriculum Area
	ELA
	Time Frame
	4 weeks

	Developed By
	
	ELA Context
	Social, Cultural, and Historical

	School
	

	Identify Desired Results (Stage 1)

	Content Standards –Curricular Outcomes

	Comprehend and Respond   
CR1.1 Comprehend and respond to a variety of grade-level texts (including contemporary and traditional visual, oral, written, and multimedia) that address: • identity (e.g., All About Me) • community (e.g., Friends )
CR1.2 View and comprehend the explicit messages, feelings, and features in a variety of visual and multimedia texts (including pictures, photographs, simple graphs, diagrams, pictographs, icons, and illustrations).
CR1.4 Read and comprehend grade-appropriate texts

Compose and Create   
CC1.1 Compose and create a range of visual, multimedia, oral, and written texts that explore and present thoughts on: • identity (e.g., Feelings) • community (e.g. friendship) *CC1.1 is the outcome assessed in the rubric*
CC1.2 Represent key ideas and events, in a logical sequence and with detail, in different ways (including dramatization, pictures, sounds, physical movement, charts, models, and drawings). 
CC1.3 Speak clearly and audibly about ideas, experiences, preferences, questions, and conclusions in a logical sequence, using expression and dramatization when appropriate.

Assess and Reflect 
AR1.1 Identify, with teacher guidance, what good viewers, listeners, readers, representers, speakers, and writers do. 


	Essential Questions
	Enduring Understandings

	Open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding.
	What do you want students to understand & be able to use several years from now?       Students will understand that…  

	How do characters change?
How do words help us create pictures?

What makes an effective want ad?


	Stories have common elements.
Stories involve a transformation of characters.
That by carefully constructing our words we can enhance the ability for the reader to connect to the image we are describing.

	
	Misconception



	Unit Question (ELA context)
	(Optional)

	What is a friend?
	Friends are people who do nice things for us.
Friends always get along and always agree.



	Knowledge

Students will know…
	Skills

Students will be able to…

	Stories and books are about characters that may have the same experiences, feelings and problems as they have.
Key vocabulary related to friendship qualities; such as, trust, respect, responsibility, fairness, and caring.

	Make and share connections among texts, prior knowledge, and personal connections.

Relate aspects of stories and characters from various texts to personal feelings and experiences.

Describe characters, the way they might feel, and the way situations might cause them to feel.
Show respect for own culture and the various cultures, lifestyles, and experiences represented in texts including First Nations and Métis cultures.
Select and use the appropriate before, during, and after strategies when viewing.

Dictate to another person and compose stories that tell personal feelings, ideas, experiences, opinions, observations, and reactions.
Create stories and short informational texts of several sentences to communicate ideas and information about self, others, and the natural and constructed environments.
Share and talk about what is being learned, and stay on topic when speaking.

Reflect on viewing, listening, reading, speaking, writing, and other representing experiences in the context of teacher-led discussions.


	Assessment Evidence (Stage 2)

	Performance Task Description 

	The performance task describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below:


	Helpful tips for writing a performance task.

	Goal

You will write about what characteristics make a good friend.
Role

You are looking for a good friend.

Audience

Your audience is the readers of the local newspaper.

Situation

Imagine your best friend has moved away and you are looking for a new friend. You decide to write an advertisement in the local newspaper looking for a new friend.

Product/Performance

Using your understanding of characteristics of a friend, gained through the books read in class, you will write a want ad describing the qualities and characteristics you would look for in a friend.
Standards

You will write an advertisement which will include three qualities you are looking for in a friend. Your ad will also include an activity you would like to do together with your new friend. 

	Goal:

What should students accomplish by completing this task?

	
	Role:

What role (perspective) will your students be taking?

	
	Audience:

Who is the relevant audience?

	
	Situation:

The context or challenge provided to the student.

	
	Product/Performance:

What product/performance will the student create?

	
	Standards

(Create the rubric for the Performance Task)

	BLOOMS TAXONOMY:

REMEMBERING: Can the students recall or remember the information?

UNDERSTANDING: Can the students explain ideas or concepts?
APPLYING: Can the students use the information in a new way?
ANALYZING: Can the students distinguish between the different parts?

EVALUATING: Can the students justify a stand or decision?

CREATING:  Can the students create new product or point of view?
	Digital Taxonomy for Bloom:

KNOWLEDGE: Highlighting, bookmarking, social networking, searching, googling

COMPREHENSION: Advanced searches, blog journaling, twittering, commenting

APPLICATION: Running, loading, playing, operating, hacking, uploading, sharing, editing

ANALYSIS: Mashing, linking, tagging, validating, cracking, reverse-engineering

SYNTHESIS: Programming, filming, animating, blogging, wiki-ing, publishing, podcasting, video casting

EVALUATION: Blog commenting, reviewing, posting, moderating, collaborating, networking, posting moderating

	Standards Rubric

The standards rubric should identify how student understanding will be measured. 

	Criteria
1

2

3

4

CC1.1 Compose and create a visual and written text that addresses identity and community (friends).

Compositions are limited, unfocused and/or unclear.

Compositions are straightforward and unrefined.
Compositions are clear and thoughtful.

Compositions are original and insightful.

CC1.1 Compose and create a visual and written text that addresses identity and community (friends).

Relies on basic vocabulary or uses a brainstormed list.

Uses some appropriate words and experiments with some descriptive words. Chooses and uses environmental print to assist with writing. 

Uses appropriate and descriptive words.

Chooses and uses words (including strong verbs and descriptive words) to add interest and detail.

CR1.1 Comprehend and respond to a variety of texts that address identity and community (friends).
With direct guidance recalls a story identifying characters and appropriate character traits.
With teacher modeling recalls a story identifying characters and appropriate character traits.
With prompting recalls a story identifying characters and appropriate character traits.
Independently recalls a story identifying characters and appropriate character traits.


	Other Assessment Evidence:  (Formative and summative assessments used throughout the unit to arrive at the outcomes.)

	Conversations (Say)

Observations (do)
Product (write)
1. Oral questioning- example: Give an example of a good friend
2. Think-Pair-Share

3. Ticket to leave- closing activity where students tell….
1. Oral concept attainment- thumbs up thumbs down
2. Checklists/anecdotal records

1. Portfolio-includes journal entries and sentence  completions and reader’s response
2. Two column chart- qualities of a friend/ not a friend

3. Comic Life- produce a comic called “How to be a Friend”


	Learning Plan (Stage 3)

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?

	Post essential question 
Make students aware of the performance task


	How will you hook students at the beginning of the unit? (motivational set)

	BJ Penguin (a character from Outside the Door -old Nelson Networks reader) arrives in a box from Antarctica. BJ is looking for a friend. Introduce the key question, What makes a good friend?


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?

	Day 1 (Motivational set)   CR1.1   CC1.1    CC1.2   CC1.3                 CP 1.8
1. Put on a puppet show, using the reader, Outside the Door, page 46 as a guide. The characters are Dragon and Rosie Raccoon. They discover a box from Antarctica with BJ Penguin inside. BJ is looking for a friend. Pose the question to students, what makes a good friend?
2. Make a list of character traits from the students’ responses. This list will be re-visited throughout the unit.

3. Students will make finger puppets of the main characters and put on a puppet play with a partner showing how to be a good friend.     Arts Curriculum CP1.8
Day 2     CR1.1  CR1.2  CC1.1

1. Read the story, The Lazy Bear by Brian Wildsmith, using appropriate before, during and after strategies when viewing. Discuss the characters, the way they might feel and the way situations caused them to feel.
2. Using a concept map, make a chart of the problem/solution and the characters’ feelings.
3. Students will write a personal response in their journals.

4. Refer to list of character traits developed on day one and ask if there are any new character traits to add.

Day 3    CR1.2    CC1.2   AR1.1
1. Review the friendship concept of conflict/ resolution and characters’ feelings as was discussed in the previous lesson.
2. Using the SMARTboard, view I Miss Franklin P. Shuckles on Tumblebooks.

3. Using a concept map, make a chart of the problem and solution and the characters feelings.

Day 4   CR1.1  CR1.2  CC1.1 
1. Read the story, Rabbit and Skunk and the Big Fight by Carla Stevens, using before, during, and after strategies when viewing. Before: Activating and building on prior knowledge. During: direct the conversation to help students make personal connections. After: Understanding that best friends have arguments is a focus of the discussion. Students will be encouraged to make personal connections.

2. In partners, students will complete the following:   I feel happy when a friend____________________________.
                                                                              I feel sad when a friend ______________________________.

                                                                              I feel mad when a friend______________________________.

3.   Print one of the above sentence stems and complete the sentence. Illustrate.
Day 5   CR1.2  CC1.3
1. Review the understanding from last lesson that friends have disagreements.

2. Using the Second Step social skills program (Unit 3 lesson 7, Keeping Out of a Fight) expanding on the concept of conflict resolution.

3. Role-play conflict situations.

Day 6   CR1.1  CR1.2
1. Discuss activities friends do together and places friends see each other at.

2. Introduce the puppets Alfred and his friends from the kit Alfred and Friends.
3. Read the stories (Alfred’s First Day of School, Lisa and Sam, The Pow Wow) from the kit during the next several days discussing friendship aspects from a First Nations perspective.

Day 7   CR1.1  CR1.2  CC1.3  CC1.4  AR1.1
1. Introduce lesson by asking, what do you like to do with a friend? Use “think-pair-share” strategy. Read the book, Ira Sleeps Over by Bernard Waber, using before, during and after strategies focusing on personal connections and experiences.

2. Students will be asked to write a ‘story’ about themselves and a friend doing something enjoyable together. For many students, the story will need to be dictated to the teacher, an EA, or an older student.
Day 8    CR1.1   CR1.2   CC1.4
1. Read the story, Arthur’s First Sleepover by Marc Brown, focusing the before, during, and after strategies on making personal connections. 
2. Refer to the list of character traits developed on day one and make any additions to the list of attributes of friend.

3. Continue writing the story from day 5.

Day 9    CR1.1   CC1.3
1. Read the story, Rainbow Fish by Marcus Pfister focusing on qualities of a friend.

2. In the discussion focus on how and why the main character changed in the story.

3. Students will orally complete the sentence stem; A good friend is ____________________ as their “ticket” to leave.  
Day 10    CR1.1   CC1.2
1. Read the story, Rainbow Fish and the Big Blue Whale by Marcus Pfister, focusing on the character of the Rainbow Fish.

2. Refer to list of qualities of a friend and ask students if there are any new additions to the list after reading the story.

3. Students will chose a quality of a friend and print it on a coloured semi-circle (a fish scale). All of the scales will be attached to a giant fish and the friendship fish will be displayed.
Day 11    CR1.1   CR1.2   CC1.2   
1. View the video Rainbow Fish and Dazzle the Dinosaur (based on books by Marcus Pfister). Ask the students to watch for similarities and differences between the two characters (Dazzle and Rainbow).

2. After viewing discuss the characters and make a list of similarities and differences.

Day 12    CR1.1   CC1.2
      1.   Ask students, can an animal be our friend? View the story, Always on Tumblebooks. Discuss friendship traits of an animal and 
            compare them with traits of a “people” friend.         
2.   Make a chart or venn diagram to compare friendship characteristics of people and animals. 

Day 13    CR1.2   CC1.4
1. Review the chart from the previous day comparing the friendship characteristics of people and animals.

2. Read the story A Dog called Quack.  Re-visit the chart comparison between animal friends and pet friends. 

3. Students will write a personal response in their journals relating to a pet/friendship with animals.

Day 14  CR1.1    CR1.4   
1. View Biscuit on Tumblebooks.

2. Students will have their own book of Biscuit to read.

3. Students will read the story independently/with assistance (depending on their ability) over several days.

Day 15   CR1.2    CR1.4   CC1.3
1. Using the SMART board view Brain Pop Jr. health lesson on friendship.

2. As a large group answer key questions from the Brain Pop presentation. Who is a friend? How do you make a friend? How can you be a friend? What happens when friends fight?
3. Make a two column comparison chart listing qualities of a friend/not a friend

4. Continue reading Biscuit books from day 13.

Day 16  CR1.1   CR1.3

1. Read the story, Wanted: a Best Friend, by A.M. Monson, focusing the discussion on what the character used (a want ad) to find a new friend.  

2. Tell the students they will be writing a want ad looking for a friend at the end of the unit. Show students the performance task.

Day 17  CR1.1   CR1.3   CC1.3   
1. Ask the question; How do you make a new friend? Read the story, Franklin’s New Friend by Paulette Bourgeois, focusing on what Franklin did to make a new friend.

2. Using the Second Step social skills program lesson…. Discuss what to do/say when wanting to meet a new friend.

3. Role-play the situations as outlined in the Second Step lesson.
Day 18   CR1.2
1. View Friendship SMART board presentation featuring cartoon characters Garfield and Odie. This presentation involves friendship concepts discussed in the unit. Students will respond to such questions as: which picture shows an example of a good/bad friend?
2. Introduce the computer program “Comic Life” explaining to the students they will create a friendship cartoon of their own.
Day 19-21   CC1.2  
1. Work on comic life computer project with the assistance of an older student.
2. The finished project will include a photo of themselves and a classmate showing qualities of friendship.

Day 22   CC1.4  AR1.1
1. Re-read the story Wanted: A Best Friend, emphasizing the concept of advertising for a friend.

2. Explain the Performance Task of writing their own Want Ad advertising for a new friend.
3. Students will begin writing their want ad. Some students will need to dictate their compositions and some students will require assistance.

Day 23-26   CR1.2  CC1.4  AR1.1
1. View students’ Comic Life creations
2. Work on performance task.
	

	
	

	How will you cause students to reflect and rethink?  How will you guide them in rehearsing, revising, and refining their work?

	· Through teacher-led discussions, modeling and practice, students will reflect on viewing, listening, reading, speaking, writing, and representing experiences.


	How will you help students to exhibit and self-evaluate their growing skills, knowledge, and understanding throughout the unit?

	· Using a checklist of viewing, listening, reading, speaking, writing, and representing skills students will be asked to use thumbs up/thumbs down if they have used various strategies discussed throughout the unit. This activity will be done several times during the unit. The entire checklist will not be presented at one time, only one or two sections at a time.


	How will you tailor and otherwise personalize the learning plan to optimize the engagement and effectiveness of ALL students, without compromising the goals of the unit?
·  Guided/Independent Reading:  During this unit students will read books at students own level dealing with personal and friendship-related topics (e.g. PM readers, Literacy 2000, Little Celebrations, Ready Readers).  Students will make and read “little” books. These booklets will highlight basic sight vocabulary and focus on the topic being studied. 
· Dictation and teacher-assisted story writing.
· Modeling and demonstrating what is expected as good listeners, speakers, readers and writers.

· Older students will assist with their computer comic production.



	Resources

	Resources
Read Aloud: (in order of unit sequence)                                     SMART Board :
The Lazy Bear by Brian Wildsmith                                                 Tumblebooks- I Miss Franklin P. Shuckles 
The Rabbit, Skunk, and the Big Fight  by Carla Stevens                                        Always
Ira Sleeps Over by Bernard Waber                                                                     Biscuit
Arthur’s First Sleepover by Marc Brown                                          Brain Pop Jr.- health lesson on friendship
Rainbow Fish by Marcus Pfister

Rainbow Fish and the Big Blue Whale by Marcus Pfister

A Dog called Quack
Wanted: a Best Friend, by A.M. Monson 

Franklin’s New Friend by Paulette Bourgeois                                 Other:
                                                                                                      DVD/video- Rainbow Fish and Dazzle the Dinosaur (based on the books of Marcus Pfister)
                                                                                                      Kit from TRC- Alfred and Friends
Student Books:
Biscuit

Outside the Door student anthologies- Nelson Networks


	

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	

	BAL’s:

 Does my unit promote life long learning, encourage the development of self and community, and engage students?
	

	CELS & CCC’s: 

Do the learning experiences allow learners to use multiple literacies while constructing knowledge, demonstrating social responsibility, and acting autonomously in their world?
	     

	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs of all my students?
	

	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	     

	Student Evaluation: 

Have I included formative and summative assessments reflective of student needs and interests based on curricular outcomes?
	     

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	     

	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	     

	Blueprint for Life: 

Have I planned learning experiences in the unit that prepare students for a balanced life and/or work career?
	     


Adapted from:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development.
